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Welcome to Credit Recovery  

 This is how it works: 

 There are no letter grades awarded for credit recovery--only pass or fail.  

 

Each quarter equals .25 credit. 

 

You can receive the credit in two ways: 

1) Pass the pre-test with at least 80% correct or higher. This test is optional. You will be re-
quired to show ID  to the credit recovery text administrator or teacher to take this test.  
You may also take this test as a diagnostic so that you know what you need to learn as 
you go through the module. 

2) If you don't pass the pre-test with at least 80% correct or higher, you will work through 
the course, hand in all assignments to your credit recovery teacher, , and then pass the 
post-test with 60% correct or higher. You will be required to show ID to take this test.  

 

To earn .25 credits for 9th grade Quarter 1 - English Language Arts, you need to complete: 

Unit 1:  Reading Literature 

Unit 2:  Reading Informational Texts 

Unit 3:  Writing 

Unit 4:  Speaking and Listening 

Unit 5:  Language 

 

You must complete all of the work.  All learning activities are either graded as complete or incomplete. If 
you get an incomplete, the teacher will let you know what needs to be fixed and you can submit again 
after you have improved your work. 

 

You must also: 
Pass the final assessment at 60% or higher 

 
When you are reviewing for the post-test, you may revisit  and/or redo any of the assign-
ments and review resources as many times as you would like.  
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Instructions for this module: 

1. Reading and other referenced materials are either included in the packet or from an open source that can be ac-
cessed from the given URL address.  Instructions and URLs will be given with each assignment. 

 

2. Check off each assignment as you finish it and  it is marked as complete by the credit recovery teacher.  Keep 
the assignments – you must turn them in at the end of the packet to receive credit. 

 

3. You will need internet access for some of the work. 

a.  If you are working from the module/packet as a PDF, web sites are linked directly to the web page.  Move the 
cursor over the web address and click.  If the link does not work, type in or copy and paste the web site into the 
address bar of your browser. 

b.  If you are working from paper, you will need to type  the web site into the address 

 bar of your browser. 

c.  If you are sure you have typed in  the address or linked correctly and the web site is unavailable, see your in-
structor for solutions or suggestions. 

 

4.  There are 5 sections in this module.  Work through each section.  If you can pass the section quizzes, you will be 
ready for the final.  If you need to redo sections or practice the quizzes more than once to prepare for the final, you 
may. 

*A Note about English:  The content for English is the skill  expected as determined by the Utah State Core.  For ex-
ample, identify the author’s tone is a skill., but understanding any particular text is not.  The skills that will be fo-
cused on for each quarter are expressed through the “I Can” statements.   The texts for the pre-test, module work, 
and post-test are different.  That way it is the skill  - not the text— that is being tested and learned.   

Pre-assessment 
 

Take the t9th grade quarter 1 pre-assessment test. 

 

If you score 80% or higher –  

 You do not have to complete the packet.  

 Your credit recovery teacher will verify your score and help arrange for credit. 

 

If you score 79% or lower –  

 Complete the packet. 

 Turn in all work. 

 Pass the final assessment at 60% or higher.   
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KEY VOCABULARY ? 

As you study this unit, you will be using the following key vocabulary words: 
Make sure you know how to use these terms correctly.    Even if there are no specific exercises practicing 
these terms, you will be responsible for knowing them.   

 
I Can Statements for 9th  Grade Quarter 1 

(What you are expected to know and be able to do.)  
 

Language 
I can demonstrate command of capitalization, spelling, semicolon, and colon (L.9-10.2). 

I can use context and word structure to determine word meaning (L.9-10.4) .  
 

Reading Literature 
I can cite textual evidence to support both explicit and inferred ideas in literature (RL.9-10.1). 

I can determine central ideas or themes and summarize literary texts (RL.0-10.2). 
I can analyze complex characters (RL.9-10.3).  

I can interpret words and phrases for connotation, tone and figurative language (RL.9-10.4) . 
  

Reading Informational Text 
I can cite textual evidence to support both explicit and inferred ideas in nonfiction (RI.9-10.1). 

I can determine central ideas and summarize nonfiction (RI.9-10.2).  
I can analyze how an author relays a series of ideas or events (RI.9-10.3)   

I can interpret words and phrases for connotation, tone, and figurative and technical meaning. (RI.9-
10.4). 

  
Writing 

I can write for a variety of tasks, audiences, and purposes (W.9-104). 
I can plan revisions for my writing that include conventions, audience, and purpose (W.9-10.5). 

I can publish and update writing using technology (W.9-10.6). 
I can draw evidence from literary and informational text (W.9-10.9). 

  
Speaking/Listening 

I can participate in collaborative discussions (SL0-10.1). 
I can present with diverse media (SL.9-10.2). 

 

analyze 
audience 
central idea 
cite 
clause 
coherent 
collaborate 
colon 
complex characters 

connotation 
context clue 
denotation 
dependent clause 
edit 
evidence 
explicit 
figurative meaning 
formal 

independent clause 
infer 
informal 
perspective 
phrase 
plan (writing) 
plot 
purpose 
revise 

rewrite 
semicolon 
summary 
task 
technical meanings 
theme 
tone 
word choice 
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Unit 1—Language 
(Make sure you show evidence to the teacher that all assignments have been completed and have the teacher check 
it off even when there is not a paper to be turned in.) 
 

Lesson 1  -  Conventions 
 I can demonstrate command of capitalization, spelling, semicolon, and colon (L.9-10.2). 
*Throughout this module you will be expected to demonstrate the ability to use standard English punctuation, 
grammar, and spelling.   
 

Section 1-1:   Review 
 You have studied punctuation for many years.  Below is a quick way to review items that you should know and under-
stand.  Use the review exercises to learn items you have missed, refresh items you think you know, and build mastery.     
 

Assignment 1-1a  -  Commas 
Go to Quizlet.com - TCHS Commas by mirandajordan at http://quizlet.com/41391709/tchs-commas-flash-cards/.  You 
do not need a login to use this site.   This page is for learning and reviewing commas.  Record scores, print, or show 
other means of proving that you did this task. 

1. Click on the star to the rights side of “Compound Sentence.” 
2. Click on “Flash Cards” in the upper left.  Study the rules and descriptions until you are comfortable with 

them. 
3.    Click the box marked “Learn.”  Practice until you get them all correct. 
4.    Optional.  Practice with the speller. 
5.    Click “Scatter” to practice.  Try it three times.  Record your best time. 
6.    Click “Space Race” and “Play.”  
  

Assignment 1-1b  -  Types of Sentences and End Punctuation 
Go to Quizlet.com - End Punctuation by annzav at http://quizlet.com/25447507/end-punctuation-flash-cards/.  You do 
not need a login to use this site.   This page is for learning and reviewing end punctuation.  Record scores, print, or 
show other means of proving that you did this task. 
1. Click on “Flash Cards” in the upper left.  Study the rules and descriptions until you are comfortable with them. 
2.    Click the box marked “Learn.”  Practice until you get them all correct. 
3.    Optional.  Practice with the speller. 
4.    Click “Scatter” to practice.  Try it three times.  Record your best time. 
5.    Click “Space Race” and “Play.”   
 

Assignment 1-1c  -  General Spelling 
There are many rules for spelling.   When you are unsure about how to spell a word, the best resource is a dictionary—
online or otherwise.  If you can start with a few letters, you can usually find the correct spelling.   
There are also  helps in learning the rules that make standard spellings easier.  Here are a few resources you might use 
when you need help with spelling: 
www.dictionary.com  - an online dictionary 
http://grammar.ccc.commnet.edu/grammar/spelling.htm  - suggestions to help you spell, basic rules, and quizzes 
http://www.oxforddictionaries.com/us/words/spelling-rules-and-tips—a large amount of help and hints 
http://www.grammarly.com/handbook/  -  excellent resource for all language subjects 
www.quizlet.com  -  practice on every language subject 
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Assignment 1-1d  -  Spelling Practice 
Do the spelling practice.  Use the resources in 1-1c or other resources you have available to do the work.  Use your 
own paper where appropriate and make sure you keep it to turn in for scoring.   
 
1.  (i before e rule)  Correct any misspelled words.  Write “correct” if the word is spelled correctly. 
a.  hieght b.  recieve c.  weight d.  theif  e.  cieling f.  friend g.  nieghbor 
 
2. (adding ending rules)  Here are a few common words.  Endings have been added.  Correct any misspelled words.  

Write “correct”  if the word is spelled correctly. 
a. control - controled b.  mean - meaness c.  usual - usually d.  surprise - surpriseing 
e.   cry  - cryed  f.   deal - dealling g.  supply  - supplies h.  continue - continueous   
 
3. (commonly confused words)  Choose the correct  word for the situation from the two options in parentheses.   
a. Rosa was too (week, weak) to move after she had (led, lead) her team to victory. 
b. (Their, There, They’re) were not many passengers on the bus because it was still (to, too, two) early. 
c. You’ll (brake, break) those test tubes if (your, you’re) not careful. 
d. Congratulations! I (hear, here) that the editor of the school magazine was (all together, altogether) impressed. 
e. Grace (threw, through) the ball so hard that it zipped (passed, past) me before I saw it. 
 
4. (recognizing incorrect spelling - practice makes perfect)  In each of the groups one word is misspelled.  Find the 

word and write it correctly. 
a. monkeys, stories, potatos, radios   b.  mispell, leisure, supersede, readily 
c. decieve, niece, receipt, height   d.  speechs, science, guidance, useful 
e.    chief, geese, seize, sombreroes   f.   definitely, nineth, copies, wolves 
g.  leanness, happyly, development, pavement  h.  loaves, halfs, ladies, teeth 
 
5. Go to  the Guide to Grammar and Writing - “Some Rules and Suggestions about Spelling”  at http://

grammar.ccc.commnet.edu/grammar/spelling.htm.  At the bottom of the page are several quizzes to practice 
the rules.   Take at least three  (more if you like) of these quizzes to practice the elements that you need the 
most.  Record your scores. and which quiz you took. 

a. Quiz__________________________________________________________ Score__________ 
b. Quiz__________________________________________________________ Score__________ 
c. Quiz__________________________________________________________ Score__________ 
 
There is also an extensive list of words that are commonly misspelled in the paragraph above the quizzes that would 
be really good to look at and study. 
Incorrect spelling can send the wrong message about what you are trying to say and about you.  Consider the fol-
lowing example from Brandon Sanderson’s book, I Hate Dragons: 
 

 “Did you know,” he said to the sorceress, “that fourteen thousand people died last year because of a 
misspelling?” 
 “For some reason, I find myself skeptical, young man.” 
 “It was in a peace treaty. The scribe wrote the word ‘peace’ as ‘piece.’ ‘We, the people of Kalvonia, 
will continue to dwell in freedom, and you of Tarseldia will continue in piece.’ It started a war. They 
thought he meant ‘continue in pieces.’ Fourteen thousand died before they found the problem. The 
scribes then argued for three weeks about which word had been meant. Both spellings are used. It’s a 
problem.”  

Revised 11/1/2014 
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Assignment 1-1e  -  Capitalization 
Go to Quizlet.com - rules for Capitalization by flamencomom at http://quizlet.com/34739888/rules-for-capitalization-
flash-cards/.  You do not need a login to use this site.   This page is for learning and reviewing capitalization.  Record 
scores, print, or show other means of proving that you did this task. 
1. Click on Flash Cards in the upper left.  Study the rules and descriptions until you are comfortable with them. 
2.  Slick the box marked Learn.  Practice until you get them all correct. 
3.  Optional.  Practice with the speller. 
4.  Click scatter to practice.  Try it three times.  Record your best time. 
5. Click Space Race.   
 
Assignment 1-1f  -  Possessives   
Go to https://www.youtube.com/watch?v=8dY2SE1G900&index=4&list=PLV6bandYXUcgbiC2Aa_jtozr9w8uq3DUG 
and watch the video for a quick review of possessive nouns. 
 
Note:   You should also know how to form plurals as well as other basics of English.  If you run across anything that 
you don’t know, just search for information in a standard text or on the internet.  Albert Einstein said that intelli-
gence is knowing where, how, and when to look up information.. 
 

Section 1-2:  Focus and Learn 
 
Assignment 1-2a  -   Semicolon  
Go to  the  Oatmeal  site - “How to use a semicolon” at  http://theoatmeal.com/comics/semicolon.  Read the infor-
mation on semicolons.  Create a chart like the one below filling it with notes as you read.  You will need to under-
stand semicolons to pass the final test.  Use your own paper where appropriate to and make sure you keep it to turn 
in for scoring.   
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Assignment 1-2b  -  Colon 
Go to QuickandDirty tips.com  - Grammar Girl - “HOW TO USE ONE PUNCTUATION MARK:  THE COLON” at http://
www.quickanddirtytips.com/education/grammar/colons .  There are three short pages.  Make sure you read them all.  
Then watch the video “Grammar & Punctuation:  When to Use a Colon”  at  https://www.youtube.com/watch?v=-
tH2Eg4emrk  to read six rules for using colons.    Create and complete a chart like the one below with your notes as 
you read and watch.  Use your own paper where appropriate and make sure you keep it to turn in for scoring.   
You will need to understand colons to pass the final test. 

Assignment  1-2c  -  Quiz on Colons and Semicolons 
Take the quiz.  Try it without looking at your notes, then check your answers by looking back at the rules and your 
notes.  When you think you have 100%, turn it in for correcting.  Use your own paper where appropriate and make 
sure you keep it to turn in for scoring.   
 
Colon and Semicolon Quiz 
Each of the sentences needs at least one (maybe more)  colon or semicolon.  Rewrite the sentence correctly.  If you 
miss any, go back to the resources in 1-2a and 1-2b to find information on how to do fix any errors. 
 

1.   The concert, which will last from 8 00 to 11 00, will feature the following types of music jazz, 
  reggae, rap, and gospel. 
2.   The local Humane Society is a nonprofit organization, therefore, it relies heavily on donations 
 and on volunteers. 
3.   I invited John, Chuck, and Lola and Jenny, my sister, invited five of her friends. 
4.   At 10 30, the reverend will  began the sermon with a reading of Mathew 17 20–50. 
5.   During the first part of our trip, we drove through these cities Hartford, Connecticut, 
  Providence, Rhode Island, and Lowell, Massachusetts. 
6.    Some bats use their senses of sight and smell to navigate, others rely on echoes. 
7.    Playing soccer demands much of my free time, on the other hand, I enjoy the exercise 
 and have made several close friends on the team. 
8.   I Am Malala The Girl Who Stood Up for Education and Was Shot by the Taliban 
9.   Dear Sir 
10.  To make my favorite cookies you need the following flour, eggs, baking powder, salt, vanilla, and lots of choco-

late chips. 
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Lesson 2  -  Word Meanings 
 I can use context and word structure to determine word meaning (L.9-10.4)  
 

Section 2-1:   Review 
You have studied vocabulary for many years.  Below is a quick way to review items that you should know and under-
stand.  Use the review exercises to learn items you have missed, refresh items you think you know, and build mastery 
 

Assignment 2-1a  -  Strategies 
There are many ways to determine the meaning of new words.   When you find a new word, you can always use a  dic-
tionary—online or otherwise.  Dictionaries, are not always available though, and you need to be able to take an edu-
cated guess at the meaning of new words to understand   what you are reading.  Take a look at the resources below to 
review some of the ways that you can improve your vocabulary and learn new words. 
https://www.youtube.com/watch?v=ZsFR_9BfFxM  -  quick look at multiple meaning words—good to be aware of 
https://www.youtube.com/watch?v=ZOJrjNR7ZZM  -  rap about roots, prefixes, and suffixes 
http://www.prefixsuffix.com/rootchart.php  -  a list of prefixes, roots, and suffixes with meanings and examples 
https://www.learnthat.org/pages/view/roots.html   -  extensive list of  Greek and Latin prefixes, roots, and  suffixes 
www.dictionary.com  -    shows pronunciation, part of speech, definition,  and word origin 
 

Assignment 2-1b  -  Practice 
Using the sites above that show prefixes, roots, and suffixes, guess at  the meaning of these words.  The pieces have 
been given after the word.   After you have guessed, look up the definition at  dictionary.com or in another dictionary.  
Then analyze how close your definition was.  Copy the chart.  Use your own paper where appropriate and make sure 
you keep it to turn in for scoring.   

WORD MY GUESS at MEANING DICTIONARY MEANING HOW CLOSE?  (Give 1-3 stars ac-

cording to how close you were.) 

dermatologist — derm, ology, 

ist 

   

egocentric  - ego, centr, ic    

dichromatic  -  di,  chromate,  ic    

contradict  -  contra, dict    

cryptogram  -  crypto, gram    

bicentennial  -  bi, cent, enni    

hemisphere  -  hemi, sphere    

teleport  -  telle,  port    

confident  -  con, fid    

Extraterrestrial  -  extra, terre,    
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Section 2-2:  Focus and Learning 
 

Assignment 2-2a  -  Using Context Clues 
An unknown word or phrase should  not stop you from reading.  There are great ways to help you figure out a 
word’s meaning.  One of the best ways and a method always available to you is Using context clues.  That means to 
use the words and sentences around the unknown word or phrase to determine the meaning.  It is a lot like being a 
detective.  You gather the clues and apply strategies to come to a conclusion.    A sentence might say that Julie’s par-
ents are affluent.  If you don’t know what affluent means, you should first look at the sentences shortly before and 
after to see if there are clues.  Imagine if the next sentence reads:  “They lived in a neighborhood filled with expen-
sive homes, beautifully kept lawns, and at least three cars in the garages of each spacious and elegant house.  Now 
gather the clues: 
 1.  expensive home  2.  three cars  3.  spacious  4.  elegant 
Our assumption can now be that affluent means to be rich. 
 

Go to  Quia - “Context Clues” at http://www.quia.com/pop/35971.html and take the quiz to practice using clues.  
Press the “Play this game! Button.  Record your score to turn in.  Repeat until you have at least 80%. 
 

Assignment 2-2b  -  Practice 
Read the passage.  Determine the meaning of the word “mobilize.”  Show what clues lead you to this conclusion.  
Use your own paper where appropriate and make sure you keep it to turn in for scoring.   
 

Passage -  
Dion was determined to mobilize his neighbors to keep the local elementary school from closing. He trained volun-
teers to go to each apartment in their building and get signatures on a petition asking the board of education not to 
close the school. The school was saved and Dion was the neighborhood hero. 
 

Check your answer  and review anything you need to be sure you understand before going to the next assignment. 

Assignment 2-2c  -  Quiz 
Read the sentences then fill in the table (on next page) with your guesses and clues to the meaning of the underlined 
word or phrase.   After that is done, look up the dictionary meaning to see if you were correct.   
 

Sentences (adapted from  http://www.montgomerycollege.edu/~steuben/practice_context_clues.htm) 
1.  Joan loves to buy exotic foods: vegetables and herbs from China, spices from India, olives from Greece, and cheeses from 
France. 
2.  Emotionally disturbed people may be troubled by morbid thoughts. For instance, they may often think about suicide or mur-
der. 
3.  At first, the surgery seemed to be successful. But several hours later, the patient’s condition began to deteriorate, and it con-
tinued to worsen over the next few days. 
4.  In Dickens’s A Christmas Carol, the miserly Ebenezer Scrooge is visited by three spirits who changed him into a generous man. 
5.  Raul is an indulgent father. For instance, he lets his daughter stay up as late as she likes and he never insists that she does her 
homework. 
6.  Languages evolve over time, as you can see if you open a page of The Canterbury Tales, written about six hundred years ago 
by the English poet Chaucer. It is barely recognizable as English today. 
7.  The decision Veronica made to study instead of going out for pizza with her friends was prudent. She got an A on the exam, 
while her friends all got D’s. 
8.  Whenever something bad happens to Jane, she says it’s the fault of destiny. But I prefer to take charge of my own life rather 
than simply blaming fate. 
9.  It was raining cats and dogs.  Mark had to open his umbrella and put on his rain boots so that he could  keep from drowning.   
10. The answer to Maria’s question was still up in the air.  She would have to wait longer to find out what to do next. 

mobilize Meaning:   Clues:   
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WORD MY GUESS at MEANING CLUES DICTIONARY MEANING 

exotic    

morbid    

deteriorate    

miserly    

indulgent    

evolve    

prudent    

destiny    

cats and dogs    

Up in the air    
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Unit 2—READING LITERATURE 
(Make sure you show evidence to the teacher that all assignments have been completed and 
have the teacher check it off even when there is not a paper to be turned in.) 
 

Lesson 1 – Making Inferences and Citing Evidence 
I can cite textual evidence to support both explicit and inferred ideas in literature (RL.9-10.1). 

 

Section  1-1:  What is inference?   
INFERENCE:  Take what the text says, add what you already know, and put it together into an idea.   
 

Assignment 1-1a—Watch the quick YouTube video about inference -  Introduction to Reading Skills:  Making Infer-
ence” at  http://www.youtube.com/watch?v=acZzllpIYz4 .  Then read the information below: 
 

You also use inferences to make predictions about what will happen next in a story.  Good readers make inference 
while they read because it helps them to figure out what is happening in the story, even if the author isn’t very clear.  
Why? 
It helps them make predictions about what might happen next.  That’s what makes reading (or watching a movie or 
playing a video game) interesting! 
It makes them think about what they’re reading!  That’s how good readers remember what they read! 
 

Let’s practice making an inference.   Here is riddle.  After each clue, try guessing what it is before going on to the next 
clue. 
 1st clue:  I come in many colors. 
That doesn’t help much.  There are a lot of things that come in many colors.  Maybe it is Skittles.  They are colorful.
 2nd Clue:  I am faster than a bicycle. 
Skittles don’t move, so now I am thinking it must be some type of transportation. 
 3rd Clue:  You can buy me used or new. 
A boat?  What else fits these three clues?  What is your best guess at this point? 
 4th Clue:  I have a trunk. 
Elephants have trunks, but they don’t fit the other clues.  Is it a car?  - Yes.  It is a car.  You were right, and you just 
made an inference.  Each clue got you closer to the answer.  That is exactly what good readers do when they are 
reading a story or an article (or watching a movie, or playing a video game).  You keep reading or watching or playing 
and putting clues together until you have a clear picture of what’s happening or what you’re learning.  That’s what 
makes reading fun! 
 

Assignment 1-1b—Let’s practice inference with more riddles.  Go to “Inference Riddles”  at http://
www.philtulga.com/Riddles.html 
Practice 5 or more riddles.  Practice until you feel comfortable understanding the inference required and have been 
able to answer several successfully.   
 

Assignment 1-1c— Now let’s practice making inference in reading.  Go to “Making Inferences” at http://
www.proprofs.com/quiz-school/story.php?title=making-inferences .  Press start to begin the practice.  Print off the 
certificate with your score to turn in as proof of completing this assignment. 
 

Assignment 1-1d —Write a letter showing that you understand inference.   
1. Write a letter about making inferences. Imagine you are writing to a 4th grader. In your letter, explain 
What an inference is 
Why making inferences is important 
How to make an inference 
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Section  1-2:  Citing Evidence 
 
Assignment 1-2a —  What does citing evidence mean? 
Dictionary.com defines “citing” as “1. to quote (a passage, book, author, etc.) especially as an authority:  2.  to 
mention in support, proof, or confirmation; refer to as an example.”   
Dictionary.com  also defines “evidence”  as “1.  that which tends to prove or disprove something; ground for belief; 
proof.” 
 
So citing evidence means to quote a passage to prove or disprove an idea or conclusion.   
 
Watch the video that tells why we need to give evidence.  “eSpark Learning:  Textual Evidence Instructional Video 
(7.RL/RI.1)” https://www.youtube.com/watch?v=2fy1_PL_MV8 
 
What are different ways to cite evidence? 
The word “cite” literally means “to say.”  We cite sources to say where we get the evidence we use in writing.  The 
reason we cite sources is to avoid plagiarism.  Plagiarism is stealing another person’s work.  By giving credit to your 
source, or saying where you found it, you avoid plagiarism.  This is an absolute must!  It is easy to give credit.  
There are many different ways to cite sources.  Let’s discuss in-text citations first.   
 
Assignment 1-2b— Practicing in-text citations 
Most of the time, in-text citation is the best and quickest way to avoid plagiarism.   There are several styles of 
citing.  For the purposes of this exercise, we will use the MLA rules.  Let’s look at  a few examples. 
Direct Quote:  *Note:   Websites, as well as other sources, do not usually have a page number.  They may be left 
out when not applicable.  In addition, you may not always have an author.  You may simply use a title of your 
source. 
 Example 1:  “Human beings have been described as symbol-using animals” (Burke 3). 
 Example 2:   In the book by Burke, he states, “Human beings have been described as symbol-using ani-
mals”  (3). 
 Example 3.  On page three of Burkes book, it states, “Human beings have been described as symbol-using 
animals.” 
Any of these examples could be turned into an indirect quote by paraphrasing the statement. 
 Example 4:  On page three of Burkes’ book, he indicates that humans are the only animals that use sym-
bols. 
 
Your turn.  Rewrite the piece of information below into an in-text citation the four different ways.   Use your own 
paper where appropriate and make sure you keep it to turn it for scoring. 
 
 ———— 
 
From  page 353 of   The Essentials of Language: A Writer's Handbook by Agatha Hart 
The purpose of an in-text citation is to refer the reader to the works-cited list at the end of your paper or to give a 
specific reference to textual evidence you are using to prove your point.   
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Assignment 1-2c—Read “The Most Dangerous Game”  starting on the next page  Answer the questions as you read.  
Use your own paper where appropriate and make sure you keep it to turn it for scoring. 
 
Infer and Cite Evidence  
Text: "The Most Dangerous Game" by Richard Connell  
  
Answer the following questions. Make sure you cite evidence from the text as you make your inferences.  
  
Example:   
Question: What clues at the beginning of the story foreshadow danger for Rainsford?  
  
Possible Answer: In the first five paragraphs of the story, the writer uses words like "dread," "thick warm blackness," 
moonless Caribbean Night" to create a dark and dreary setting. In addition, Whitney shares the sailor's stories about 
the island as a place of evil (p. 20).  
   
l)  Ship Trap Island is feared by sailors. What role do you think the island will play in the rest of the story?  
  
2)  Based on General Zaroff's remarks about the behavior of Cossacks, what can you infer about how he will behave 
later on in  the story?  
  
3)  According to the information the author has given you,  what do you believe the most dangerous game will be?  
  
4)  Refer back to the information presented at the beginning of the story and make an inference about how Zaroff 
finds men to hunt?  
 
5)  As the conversation takes place, who can we infer General Zaroff's next victim will be?  
  
6)  Can we infer that Rainsford was spotted when Zaroff's  walks away from Rainsford hiding in the tree? Why or why 
not? 
 
7) Half way through 36: Rainsford jumps into the sea to escape his pursuer. Is the game over? If so, who has won the 
most dangerous game? 
 
8) End of the story: Reread the last two paragraphs. The General states: "Splendid! One of us is to furnish a repast for 
the hounds. The other will sleep in this very excellent bed." What does "repast" mean? Look it up if you need! Now 
reread the sentence. Infer what happened to Zaroff. 
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The Most Dangerous Game 
By Richard Connell (1893-1949) 

 
 "OFF THERE to the right--somewhere--is a large island," said Whitney."  It's rather a mystery--" 
 "What island is it?”  Rainsford asked. 
 "The old charts call it `Ship-Trap Island,"' Whitney replied.”  A suggestive name, isn't it?  Sailors have a curious dread of 
the place.  I don't know why.  Some superstition--" 
 "Can't see it," remarked Rainsford, trying to peer through the dank tropical night that was palpable as it pressed its thick 
warm blackness in upon the yacht. 
 "You've good eyes," said Whitney, with a laugh," and I've seen you pick off a moose moving in the brown fall bush at four 
hundred yards, but even you can't see four miles or so through a moonless Caribbean night." 
 "Nor four yards,” admitted Rainsford.  "Ugh!  It's like moist black velvet." 
 "It will be light enough in Rio," promised Whitney.  "We should make it in a few days.  I hope the jaguar guns have come 
from Purdey's.  We should have some good hunting up the Amazon.  Great sport, hunting." 
 "The best sport in the world," agreed Rainsford. 
 "For the hunter," amended Whitney.  "Not for the jaguar." 
 "Don't talk rot, Whitney," said Rainsford.  "You're a big-game hunter, not a philosopher.  Who cares how a jaguar feels?" 
 "Perhaps the jaguar does," observed Whitney. 
 "Bah!  They've no understanding." 
 "Even so, I rather think they understand one thing--fear.  The fear of pain and the fear of death." 
 "Nonsense," laughed Rainsford.  "This hot weather is making you soft, Whitney.  Be a realist.  The world is made up of two 
classes--the hunters and the huntees.  Luckily, you and I are hunters.  Do you think we've passed that island yet?" 
 "I can't tell in the dark.  I hope so." 
 "Why?” asked Rainsford. 
 "The place has a reputation--a bad one." 
 "Cannibals?" suggested Rainsford. 
 "Hardly.  Even cannibals wouldn't live in such a God-forsaken place.  But it's gotten into sailor lore, somehow.  Didn't you 
notice that the crew's nerves seemed a bit jumpy today?" 
 "They were a bit strange, now you mention it.  Even Captain Nielsen--" 
 "Yes, even that tough-minded old Swede, who'd go up to the devil himself and ask him for a light.  Those fishy blue eyes 
held a look I never saw  there before.  All I could get out of him was `This place has an evil name among seafaring men, sir.’  Then 
he said to me, very gravely, `Don't you feel anything?’  --as if the air about us was actually poisonous.  Now, you mustn't laugh 
when I tell you this--I did feel something like a sudden chill. 
 "There was no breeze.  The sea was as flat as a plate-glass window.  We were drawing near the island then.  What I felt 
was a--a mental chill; a sort of sudden dread." 
 "Pure imagination," said Rainsford. 
 "One superstitious sailor can taint the whole ship's company with his fear." 
 "Maybe.  But sometimes I think sailors have an extra sense that tells them when they are in danger.  Sometimes I think 
evil is a tangible thing--with wave lengths, just as sound and light have.  An evil place can, so to speak, broadcast vibrations of evil.  
Anyhow, I'm glad we're getting out of this zone.  Well, I think I'll turn in now, Rainsford." 
 "I'm not sleepy," said Rainsford.  "I'm going to smoke another pipe up on the afterdeck." 
 "Good night, then, Rainsford.  See you at breakfast." 
 "Right.  Good night, Whitney." 
 There was no sound in the night as Rainsford sat there but the muffled throb of the engine that drove the yacht swiftly 
through the darkness, and the swish and ripple of the wash of the propeller. 
 Rainsford, reclining in a steamer chair, indolently puffed on his favorite brier.  The sensuous drowsiness of the night was 
on him.  “It's so dark," he thought, "that I could sleep without closing my eyes; the night would be my eyelids—“ 
 An abrupt sound startled him.  Off to the right he heard it, and his ears, expert in such matters, could not be mistaken.  
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Again he heard the sound, and again.  Somewhere, off in the blackness, someone had fired a gun three times. 
 Rainsford sprang up and moved quickly to the rail, mystified.  He strained his eyes in the direction from which the reports 
had come, but it was like trying to see through a blanket.  He leaped upon the rail and balanced himself there, to get greater ele-
vation; his pipe, striking a rope, was knocked from his mouth.  He lunged for it; a short, hoarse cry came from his lips as he real-
ized he had reached too far and had lost his balance.  The cry was pinched off short as the blood-warm waters of the Caribbean 
Sea closed over his head. 
 He struggled up to the surface and tried to cry out, but the wash from the speeding yacht slapped him in the face and the 
salt water in his open mouth made him gag and strangle.  Desperately, he struck out with strong strokes after the receding lights 
of the yacht, but he stopped before he had swum fifty feet.  A certain coolheadedness had come to him; it was not the first time 
he had been in a tight place.  There was a chance that his cries could be heard by someone aboard the yacht, but that chance was 
slender and grew more slender as the yacht raced on.  He wrestled himself out of his clothes and shouted with all his power.  The 
lights of the yacht became faint and ever-vanishing fireflies; then they were blotted out entirely by the night. 
 Rainsford remembered the shots.  They had come from the right, and doggedly he swam in that direction, swimming 
with slow, deliberate strokes, conserving his strength.  For a seemingly endless time he fought the sea.  He began to count his 
strokes; he could do possibly a hundred more and then-- 
 Rainsford heard a sound.  It came out of the darkness, a high screaming sound, the sound of an animal in an extremity of 
anguish and terror. 
 He did not recognize the animal that made the sound; he did not try to; with fresh vitality he swam toward the sound.  
He heard it again; then it was cut short by another noise, crisp, staccato. 
 "Pistol shot," muttered Rainsford, swimming on. 
 Ten minutes of determined effort brought another sound to his ears—the most welcome he had ever heard--the mutter-
ing and growling of the sea breaking on a rocky shore.  He was almost on the rocks before he saw them; on a night less calm, he 
would have been shattered against them.  With his remaining strength, he dragged himself from the swirling waters.  Jagged crags 
appeared to jut up into the opaqueness; he forced himself upward, hand over hand.  Gasping, his hands raw, he reached a flat 
place at the top.  Dense jungle came down to the very edge of the cliffs.  What perils that tangle of trees and underbrush might 
hold for him did not concern Rainsford just then.  All he knew was that he was safe from his enemy, the sea, and that utter weari-
ness was on him.  He flung himself down at the jungle edge and tumbled headlong into the deepest sleep of his life. 
 When he opened his eyes, he knew from the position of the sun that it was late in the afternoon.  Sleep had given him 
new vigor; a sharp hunger was picking at him.  He looked about him, almost cheerfully. 
 "Where there are pistol shots, there are men.  Where there are men, there is food," he thought.  But what kind of men, 
he wondered, in so forbidding a place?  An unbroken front of snarled and ragged jungle fringed the shore. 
 He saw no sign of a trail through the closely-knit web of weeds and trees; it was easier to go along the shore, and Rains-
ford floundered along by the water.  Not far from where he landed, he stopped. 
 Some wounded thing--by the evidence, a large animal--had thrashed about in the underbrush; the jungle weeds were 
crushed down and the moss was lacerated; one patch of weeds was stained crimson.  A small, glittering 
object not far away caught Rainsford's eye and he picked it up.  It was an empty cartridge. 
 "A twenty-two," he remarked.  "That's odd.  It must have been a fairly large animal too.  The hunter had his nerve with 
him to tackle it with a light gun.  It's clear that the brute put up a fight.  I suppose the first three shots I heard were when the 
hunter flushed his quarry and wounded it.  The last shot was when he trailed it here and finished it." 
 He examined the ground closely and found what he had hoped to find—the print of hunting boots.  They pointed along 
the cliff in the direction he had been going.  Eagerly he hurried along, now slipping on a rotten log or a loose stone, but making 
headway; night was beginning to settle down on the island. 
 Bleak darkness was blacking out the sea and jungle when Rainsford sighted the lights.  He came upon them as he turned 
a crook in the coast line; and his first thought was that be had come upon a village, for there were many lights.  But as he forged 
along, he saw to his great astonishment that all the lights were in one enormous building--a lofty structure with pointed towers 
plunging upward into the gloom.  His eyes made out the shadowy outlines of a palatial chateau; it was set on a high bluff and on 
three sides of it, cliffs dived down to where the sea licked greedy lips in the shadows.  
 "Mirage," thought Rainsford.  But it was no mirage, he found, when he opened the tall spiked iron gate.  The stone steps 
were real enough; the massive door with a leering gargoyle for a knocker was real enough; yet above it all hung an air of unreali-
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ty. 
 He lifted the knocker, and it creaked up stiffly, as if it had never before been used.  He let it fall, and it startled him with 
its booming loudness.  He thought he heard steps within; the door remained closed.  Again, Rainsford lifted the heavy knocker 
and let it fall.  The door opened then--opened as suddenly as if it were on a spring--and Rainsford stood blinking in the river of 
glaring gold light that poured out.  The first thing Rainsford's eyes discerned was the largest man Rainsford had ever seen--a 
gigantic creature, solidly made and black bearded to the waist.  In his hand, the man held a long-barreled revolver, and he was 
pointing it straight at Rainsford's heart. 
 Out of the snarl of beard two small eyes regarded Rainsford. 
 "Don't be alarmed," said Rainsford, with a smile which he hoped was disarming.  "I'm no robber.  I fell off a yacht.  My 
name is Sanger Rainsford of New York City." 
 The menacing look in the eyes did not change.  The revolver pointing as rigidly as if the giant were a statue.  He gave no 
sign that he understood Rainsford's words, or that he had even heard them.  He was dressed in uniform--a black uniform 
trimmed with gray astrakhan. 
 "I'm Sanger Rainsford of New York," Rainsford began again.  "I fell off a yacht.  I am hungry."  
 The man's only answer was to raise with his thumb the hammer of his revolver.  Then Rainsford saw the man's free 
hand go to his forehead in a military salute, and he saw him click his heels together and stand at attention.  Another man was 
coming down the broad marble steps, an erect, slender man in evening clothes.  He advanced to Rainsford and held out his 
hand. 
 In a cultivated voice marked by a slight accent that gave it added precision and deliberateness, he said, "It is a very 
great pleasure and honor to welcome Mr. Sanger Rainsford, the celebrated hunter, to my home." 
 Automatically Rainsford shook the man's hand. 
 "I've read your book about hunting snow leopards in Tibet, you see," explained the man.  "I am General Zaroff." 
 Rainsford's first impression was that the man was singularly handsome; his second was that there was an original, al-
most bizarre quality about the general's face.  He was a tall man past middle age, for his hair was a vivid white; but his thick eye-
brows and pointed military mustache were as black as the night from which Rainsford had come.  His eyes, too, were black and 
very bright.  He had high cheekbones, a sharpcut nose, a spare, dark face--the face of a man used to giving orders, the face of an 
aristocrat.  Turning to the giant in uniform, the general made a sign.  The giant put away his pistol, saluted, withdrew. 
 "Ivan is an incredibly strong fellow," remarked the general, "but he has the misfortune to be deaf and dumb.  A simple 
fellow, but, I'm afraid, like all his race, a bit of a savage." 
 "Is he Russian?" 
 "He is a Cossack," said the general, and his smile showed red lips and pointed teeth.  "So am I." 
 "Come," he said, "we shouldn't be chatting here.  We can talk later.  Now you want clothes, food, rest.  You shall have 
them.  This is a most-restful spot." 
 Ivan had reappeared, and the general spoke to him with lips that moved but gave forth no sound. 
 "Follow Ivan, if you please, Mr. Rainsford," said the general.  "I was about to have my dinner when you came.  I'll wait 
for you.  You'll find that my clothes will fit you, I think." 
 It was to a huge, beam-ceilinged bedroom with a canopied bed big enough for six men that Rainsford followed the si-
lent giant.  Ivan laid out an evening suit, and Rainsford, as he put it on, noticed that it came from a London tailor who ordinarily 
cut and sewed for none below the rank of duke. 
 The dining room to which Ivan conducted him was in many ways remarkable.  There was a medieval magnificence 
about it; it suggested a baronial hall of feudal times with its oaken panels, its high ceiling, its vast refectory tables where 
twoscore men could sit down to eat.  About the hall were mounted heads of many animals--lions, tigers, elephants, moose, 
bears; larger or more perfect specimens Rainsford had never seen.  At the great table the general was sitting, alone. 
 "You'll have a cocktail, Mr. Rainsford," he suggested.  The cocktail was surpassingly good; and, Rainsford noted, the 
table appointments were of the finest--the linen, the crystal, the silver, the china. 
 They were eating borsch, the rich, red soup with whipped cream so dear to Russian palates.  Half apologetically, Gen-
eral Zaroff said, "We do our best to preserve the amenities of civilization here.  Please forgive any lapses.  We are well off the 
beaten track, you know.  Do you think the champagne has suffered from its long ocean trip?" 
 "Not in the least," declared Rainsford.  He was finding the general a most thoughtful and affable host, a true cosmopo-
lite.  But there was one small trait of the general's that made Rainsford uncomfortable.  Whenever he looked up from his plate, 
he found the general studying him, appraising him narrowly. 
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 "Perhaps," said General Zaroff, "you were surprised that I recognized your name.  You see, I read all books on hunting 
published in English, French, and Russian.  I have but one passion in my life, Mr. Rainsford, and it is the hunt." 
 "You have some wonderful heads here," said Rainsford as he ate a particularly well-cooked filet mignon.  "That Cape 
buffalo is the largest I ever saw." 
 "Oh, that fellow.  Yes, he was a monster." 
 "Did he charge you?" 
 "Hurled me against a tree," said the general.  "Fractured my skull.  But I got the brute." 
 "I've always thought," said Rainsford, "that the Cape buffalo is the most dangerous of all big game." 
 For a moment, the general did not reply; he was smiling his curious red-lipped smile.  Then he said slowly, "No.  You are 
wrong, sir.  The Cape buffalo is not the most dangerous big game.”  He sipped his wine.  "Here in my preserve on this island," he 
said in the same slow tone, "I hunt more dangerous game." 
 Rainsford expressed his surprise.  "Is there big game on this island?" 
 The general nodded.  "The biggest." 
 "Really?" 
 "Oh, it isn't here naturally, of course.  I have to stock the island." 
 "What have you imported, general?”  Rainsford asked.  "Tigers?" 
 The general smiled.  "No," he said.  "Hunting tigers ceased to interest me some years ago.  I exhausted their possibilities, 
you see.  No thrill left in tigers, no real danger.  I live for danger, Mr. Rainsford." 
 "We will have some capital hunting, you and I," said the general.  "I shall be most glad to have your society." 
 "But what game--" began Rainsford. 
 "I'll tell you," said the general.  "You will be amused, I know.  I think I may say, in all modesty, that I have done a rare 
thing.  I have invented a new sensation.  May I pour you another glass of port?" 
 "Thank you, general." 
 The general filled both glasses, and said, "God makes some men poets.  Some He makes kings, some beggars.  Me He 
made a hunter.  My hand was made for the trigger, my father said.  He was a very rich man with a quarter of a million acres in the 
Crimea, and he was an ardent sportsman.  When I was only five years old he gave me a little gun, specially made in Moscow for 
me, to shoot sparrows with.  When I shot some of his prize turkeys with it, he did not punish me; he complimented me on my 
marksmanship.  I killed my first bear in the Caucasus when I was ten.  My whole life has been one prolonged hunt.  I went into 
the army--it was expected of noblemen's sons--and for a time commanded a division of  Cossack cavalry, but my real interest was 
always the hunt.  I have hunted every kind of game in every land.  It would be impossible for me to tell you how many animals I 
have killed." 
 "After the debacle in Russia I left the country, for it was imprudent for an officer of the Czar to stay there.  Many noble 
Russians lost everything.  I, luckily, had invested heavily in American securities, so I shall never have to open a tearoom in Monte 
Carlo or drive a taxi in Paris.  Naturally, I continued to hunt--grizzliest in your Rockies, crocodiles in the Ganges, rhinoceroses in 
East Africa.  It was in Africa that the Cape buffalo hit me and laid me up for six months.  As soon as I recovered, I started for the 
Amazon to hunt jaguars, for I had heard they were unusually cunning.  They weren't.”  The Cossack sighed.  "They were no match 
at all for a hunter with his wits about him, and a high-powered rifle.  I was bitterly disappointed.  I was lying in my tent with a 
splitting headache one night when a terrible thought pushed its way into my mind.  Hunting was beginning to bore me!  In addi-
tion, hunting, remember, had been my life.  I have heard that in America businessmen often go to pieces when they give up the 
business that has been their life."  
 "Yes, that's so," said Rainsford. 
 The general smiled.  "I had no wish to go to pieces," he said.  "I must do something.  Now, mine is an analytical mind, Mr. 
Rainsford.  Doubtless that is why I enjoy the problems of the chase." 
 "No doubt, General Zaroff." 
 "So," continued the general, "I asked myself why the hunt no longer fascinated me.  You are much younger than I am, 
Mr. Rainsford, and have not hunted as much, but you perhaps can guess the answer." 
 "What was it?" 
 "Simply this: hunting had ceased to be what you call `a sporting proposition.’  It had become too easy.  I always got my 
quarry.  Always.  There is no greater bore than perfection." 
 "No animal had a chance with me any more.  That is no boast; it is a mathematical certainty.  The animal had nothing but 
his legs and his instinct.  Instinct is no match for reason.  When I thought of this it was a tragic moment for me, I can tell you." 
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 Rainsford leaned across the table, absorbed in what his host was saying. 
 "It came to me as an inspiration what I must do," the general went on.  
 "And that was?" 
 The general smiled the quiet smile of one who has faced an obstacle and surmounted it with success.  "I had to invent a 
new animal to hunt," he said. 
 "A new animal?  You're joking."  
 "Not at all," said the general.  "I never joke about hunting.  I needed a new animal.  I found one.  So I bought this island 
built this house, and here I do my hunting.  The island is perfect for my purposes--there are jungles with a maze of trails in them, 
hills, swamps--" 
 "But the animal, General Zaroff?" 
 "Oh," said the general, "it supplies me with the most exciting hunting in the world.  No other hunting compares with it 
for an instant.  Every day I hunt, and I never grow bored now, for I have a quarry with which I can match my wits." 
 Rainsford's bewilderment showed in his face. 
 "I wanted the ideal animal to hunt," explained the general.  "So I said, ‘What are the attributes of an ideal quarry?’  And 
the answer was, of course, `It must have courage, cunning, and, above all, it must be able to reason."' 
 "But no animal can reason," objected Rainsford. 
 "My dear fellow," said the general, "there is one that can." 
 "But you can't mean--" gasped Rainsford. 
 "And why not?" 
 "I can't believe you are serious, General Zaroff.  This is a grisly joke." 
 "Why should I not be serious?  I am speaking of hunting." 
 "Hunting?  Great Guns, General Zaroff, what you speak of is murder." 
 The general laughed with entire good nature.  He regarded Rainsford quizzically.  "I refuse to believe that so modern 
and civilized a young man as you seem to be harbors romantic ideas about the value of human life.  Surely your experiences in 
the war--" 
 "Did not make me condone cold-blooded murder," finished Rainsford stiffly. 
 Laughter shook the general.  "How extraordinarily droll you are!" he said.  "One does not expect nowadays to find a 
young man of the educated class, even in America, with such a naive, and, if I may say so, mid-Victorian point of view.  It's like 
finding a snuffbox in a limousine.  Ah, well, doubtless you had Puritan ancestors.  So many Americans appear to have had.  I'll 
wager you'll forget your notions when you go hunting with me.  You've a genuine new thrill in store for you, Mr. Rainsford." 
 "Thank you, I'm a hunter, not a murderer." 
 "Dear me,” said the general, quite unruffled, "again that unpleasant word.  But I think I can show you that your scruples 
are quite ill founded." 
 "Yes?" 
 "Life is for the strong, to be lived by the strong, and, if needs be, taken by the strong.  The weak of the world were put 
here to give the strong pleasure.  I am strong.  Why should I not use my gift?  If I wish to hunt, why should I not?  I hunt the scum 
of the earth." 
 "But they are men," said Rainsford hotly. 
 "Precisely," said the general.  "That is why I use them.  It gives me pleasure.  They can reason, after a fashion.  So they 
are dangerous." 
 "But where do you get them?" 
 The general's left eyelid fluttered down in a wink.  "This island is called Ship Trap," he answered.  "Sometimes an angry 
god of the high seas sends them to me.  Sometimes, when Providence is not so kind, I help Providence a bit.  Come to the win-
dow with me." 
 Rainsford went to the window and looked out toward the sea. 
 "Watch!  Out there!" exclaimed the general, pointing into the night. 
 Rainsford's eyes saw only blackness, and then, as the general pressed a button, far out to sea Rainsford saw the flash of 
lights. 
 The general chuckled.  "They indicate a channel," he said, "where there's none; giant rocks with razor edges crouch like 
a sea monster with wide-open jaws.  They can crush a ship as easily as I crush this nut.”  He dropped a walnut on the hardwood 
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floor and brought his heel grinding down on it.  "Oh, yes," he said, casually, as if in answer to a question, "I have electricity.  We 
try to be civilized here." 
 "Civilized?  And you shoot down men?" 
 A trace of anger was in the general's black eyes, but it was there for but a second; and he said, in his most pleasant 
manner, "Dear me, what a righteous young man you are!  I assure you I do not do the thing you suggest.  That would be barba-
rous.  I treat these visitors with every consideration.  They get plenty of good food and exercise.  They get into splendid physical 
condition.  You shall see for yourself tomorrow." 
 "What do you mean?" 
 "We'll visit my training school," smiled the general.  "It's in the cellar.  I have about a dozen pupils down there now.  
They're from the Spanish bark San Lucar that had the bad luck to go on the rocks out there.  A very inferior lot, I regret to say.  
Poor specimens and more accustomed to the deck than to the jungle.”  He raised his hand, and Ivan, who served as waiter, 
brought thick Turkish coffee.  Rainsford, with an effort, held his tongue in check. 
 "It's a game, you see," pursued the general blandly.  "I suggest to one of them that we go hunting.  I give him a supply of 
food and an excellent hunting knife.  I give him three hours' start.  I am to follow, armed only with a pistol of the smallest caliber 
and range.  If my quarry eludes me for three whole days, he wins the game.  If I find him "--the general smiled--" he loses." 
 "Suppose he refuses to be hunted?" 
 "Oh," said the general, "I give him his option, of course.  He need not play that game if he doesn't wish to.  If he does 
not wish to hunt, I turn him over to Ivan.  Ivan once had the honor of serving as official knouter to the Great White Czar, and he 
has his own ideas of sport.  Invariably, Mr. Rainsford, invariably they choose the hunt." 
 "And if they win?" 
 The smile on the general's face widened.  "To date I have not lost," he said.  Then he added, hastily: "I don't wish you to 
think me a braggart, Mr. Rainsford.  Many of them afford only the most elementary sort of problem.  Occasionally I strike a tar-
tar.  One almost did win.  I eventually had to use the dogs." 
 "The dogs?" 
 "This way, please.  I'll show you." 
 The general steered Rainsford to a window.  The lights from the windows sent a flickering illumination that made gro-
tesque patterns on the courtyard below, and Rainsford could see moving about there a dozen or so huge black shapes; as they 
turned toward him, their eyes glittered greenly. 
 "A rather good lot, I think," observed the general.  "They are let out at seven every night.  If anyone should try to get 
into my house--or out of it--something extremely regrettable would occur to him.”  He hummed a snatch of song from the Follies 
Bergere. 
 "And now," said the general, "I want to show you my new collection of heads.  Will you come with me to the library?" 
 "I hope," said Rainsford, "that you will excuse me tonight, General Zaroff.  I'm really not feeling well." 
 "Ah, indeed?" the general inquired solicitously.  "Well, I suppose that's only natural, after your long swim.  You need a 
good, restful night's sleep.  Tomorrow you'll feel like a new man, I'll wager.  Then we'll hunt, eh?  I've one rather promising pro-
spect--" Rainsford was hurrying from the room. 
 "Sorry you can't go with me tonight," called the general.  "I expect rather fair sport--a big, strong one.  He looks re-
sourceful--Well, good night, Mr. Rainsford; I hope you have a good night's rest." 
 The bed was good, and the pajamas of the softest silk, and he was tired in every fiber of his being, but nevertheless 
Rainsford could not quiet his brain with the opiate of sleep.  He lay, eyes wide open.  Once he thought he heard stealthy steps in 
the corridor outside his room.  He sought to throw open the door; it would not open.  He went to the window and looked out.  
His room was high up in one of the towers.  The lights of the chateau were out now, and it was dark and silent; but there was a 
fragment of sallow moon, and by its wan light he could see, dimly, the courtyard.  There, weaving in and out in the pattern of 
shadow, were black, noiseless forms; the hounds heard him at the window and looked up, expectantly, with their green eyes.  
Rainsford went back to the bed and lay down.  By many methods, he tried to put himself to sleep.  He had achieved a doze when, 
just as morning began to come, he heard, far off in the jungle, the faint report of a pistol. 
 General Zaroff did not appear until luncheon.  He was dressed faultlessly in the tweeds of a country squire.  He was so-
licitous about the state of Rainsford's health. 
 "As for me," sighed the general, "I do not feel so well.  I am worried, Mr. Rainsford.  Last night, I detected traces of my 
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old complaint." 
 To Rainsford's questioning glance the general said, "Ennui.  Boredom." 
 Then, taking a second helping of crepes Suzette, the general explained: "The hunting was not good last night.  The fellow 
lost his head.  He made a straight trail that offered no problems at all.  That's the trouble with these sailors; they have dull brains 
to begin with, and they do not know how to get about in the woods.  They do excessively stupid and obvious things.  It's most 
annoying.  Will you have another glass of Chablis, Mr. Rainsford?" 
 "General," said Rainsford firmly, "I wish to leave this island at once." 
 The general raised his thickets of eyebrows; he seemed hurt.  "But, my dear fellow," the general protested, "you've only 
just come.  You've had no hunting--" 
 "I wish to go today," said Rainsford.  He saw the dead black eyes of the general on him, studying him.  General Zaroff's 
face suddenly brightened. 
 He filled Rainsford's glass with venerable Chablis from a dusty bottle. 
 "Tonight," said the general, "we will hunt--you and I." 
 Rainsford shook his head.  "No, general," he said.  "I will not hunt." 
 The general shrugged his shoulders and delicately ate a hothouse grape.  "As you wish, my friend," he said.  "The choice 
rests entirely with you.  But may I not venture to suggest that you will find my idea of sport more diverting than Ivan's?" 
 He nodded toward the corner to where the giant stood, scowling, his thick arms crossed on his hogshead of chest. 
 "You don't mean--," cried Rainsford. 
 "My dear fellow," said the general, "have I not told you I always mean what I say about hunting?  This is really an inspira-
tion.  I drink to a foeman worthy of my steel - at last.”  The general raised his glass, but Rainsford sat staring at him.  "You'll find 
this game worth playing," the general said enthusiastically.”  Your brain against mine.  Your woodcraft against mine.  Your 
strength and stamina against mine.  Outdoor chess!  And the stake is not without value, eh?" 
 "And if I win -" began Rainsford huskily. 
 "I'll cheerfully acknowledge myself defeated if I do not find you by midnight of the third day," said General Zaroff.  "My 
sloop will place you on the mainland near a town.”  The general read what Rainsford was thinking. 
 "Oh, you can trust me," said the Cossack.  "I will give you my word as a gentleman and a sportsman.  Of course you, in 
turn, must agree to say nothing of your visit here." 
 "I'll agree to nothing of the kind," said Rainsford. 
 "Oh," said the general, "in that case...  But why discuss that now?  Three days hence we can discuss it over a bottle of 
Veuve Cliquot, unless..." 
 The general sipped his wine. 
 Then a businesslike air animated him.  "Ivan," he said to Rainsford, "will supply you with hunting clothes, food, a knife.  I 
suggest you wear moccasins; they leave a poorer trail.  I suggest, too, that you avoid the big swamp in the southeast corner of the 
island.  We call it Death Swamp.  There's quicksand there.  One foolish fellow tried it.  The deplorable part of it was that Lazarus 
followed him.  You can imagine my feelings, Mr. Rainsford.  I loved Lazarus; he was the finest hound in my pack.  Well, I must beg 
you to excuse me now.  I always' take a siesta after lunch.  You'll hardly have time for a nap, I fear.  You'll want to start, no doubt.  
I shall not follow till dusk.  Hunting at night is so much more exciting than by day, don't you think?  Au revoir, Mr. Rainsford, au 
revoir.”  General Zaroff, with a deep, courtly bow, strolled from the room. 
 From another door came Ivan.  Under one arm, he carried khaki hunting clothes, a haversack of food, a leather sheath 
containing a long-bladed hunting knife; his right hand rested on a cocked revolver thrust in the crimson sash about his waist. 
 Rainsford had fought his way through the bush for two hours.  "I must keep my nerve.  I must keep my nerve," he said 
through tight teeth. 
 He had not been entirely clearheaded when the chateau gates snapped shut behind him.  His whole idea at first was to 
put distance between himself and General Zaroff; and, to this end, he had plunged along, spurred on by  sharp powers of some-
thing very like panic.  Now he had got a grip on himself, had stopped, and was taking stock of himself and the situation.  He saw 
that straight flight was futile; inevitably, it would bring him face to face with the sea.  He was in a picture with a frame of water, 
and his operations, clearly, must take place within that frame. 
 "I'll give him a trail to follow," muttered Rainsford, and he struck off from the rude path he had been following into the 
trackless wilderness.  He executed a series of intricate loops; he doubled on his trail again and again, recalling all the lore of the 
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fox hunt, and all the dodges of the fox.  Night found him leg-weary, with hands and face lashed by the branches, on a thickly 
wooded ridge.  He knew it would be insane to blunder on through the dark, even if he had the strength.  His need for rest was 
imperative and he thought, "I have played the fox, now I must play the cat of the fable.”  A big tree with a thick trunk and out-
spread branches was near by, and, taking care to leave not the slightest mark, he climbed up into the crotch, and, stretching out 
on one of the broad limbs, after a fashion, rested.  Rest brought him new confidence and almost a feeling of security.  Even so 
zealous a hunter as General Zaroff could not trace him there, he told himself; only the devil himself could follow that complicat-
ed trail through the jungle after dark.  But perhaps the general was a devil-- 
 An apprehensive night crawled slowly by like a wounded snake and sleep did not visit Rainsford, although the silence of 
a dead world was on the jungle.  Toward morning when a dingy gray was varnishing the sky, the cry of some startled bird fo-
cused Rainsford's attention in that direction.  Something was coming through the bush, coming slowly, carefully, coming by the 
same winding way Rainsford had come.  He flattened himself down on the limb and, through a screen of leaves almost as thick 
as tapestry, he watched. . . .  That which was approaching was a man. 
 It was General Zaroff.  He made his way along with his eyes fixed in utmost concentration on the ground before him.  
He paused, almost beneath the tree, dropped to his knees and studied the ground.  Rainsford's impulse was to hurl himself 
down like a panther, but he saw that the general's right hand held something metallic--a small automatic pistol. 
 The hunter shook his head several times, as if he were puzzled.  Then he straightened up. 
 Rainsford held his breath.  The general's eyes had left the ground and were traveling inch by inch up the tree.  Rainsford 
froze there, every muscle tensed for a spring.  But the sharp eyes of the hunter stopped before they reached the limb where 
Rainsford lay; a smile spread over his brown face.  Very deliberately, he blew a smoke ring into the air; then he turned his back 
on the tree and walked carelessly away, back along the trail he had come.  The swish of the underbrush against his hunting boots 
grew fainter and fainter. 
 The pent-up air burst hotly from Rainsford's lungs.  His first thought made him feel sick and numb.  The general could 
follow a trail through the woods at night; he could follow an extremely difficult trail; he must have uncanny powers; only by the 
merest chance had the Cossack failed to see his quarry. 
 Rainsford's second thought was even more terrible.  It sent a shudder of cold horror through his whole being.  Why had 
the general smiled?  Why had he turned back? 
 Rainsford did not want to believe what his reason told him was true, but the truth was as evident as the sun that had by 
now pushed through the morning mists.  The general was playing with him!  The general was saving him for another day's sport!  
The Cossack was the cat; he was the mouse.  Then it was that Rainsford knew the full meaning of terror. 
 "I will not lose my nerve.  I will not." 
 He slid down from the tree, and struck off again into the woods.  His face was set and he forced the machinery of his 
mind to function.  Three hundred yards from his hiding place, he stopped where a huge dead tree leaned precariously on a 
smaller, living one.  Throwing off his sack of food, Rainsford took his knife from its sheath and began to work with all his energy. 
 The job was finished at last, and he threw himself down behind a fallen log a hundred feet away.  He did not have to 
wait long.  The cat was coming again to play with the mouse. 
 Following the trail with the sureness of a bloodhound came General Zaroff.  Nothing escaped those searching black 
eyes, no crushed blade of grass, no bent twig, no mark, no matter how faint, in the moss.  So  intent was the Cossack on his 
stalking that he was upon the thing Rainsford had made before he saw it.  His foot touched the protruding bough that was the 
trigger.  Even as he touched it, the general sensed his danger and leaped back with the agility of an ape.  But he was not quite 
quick enough; the dead tree, delicately adjusted to rest on the cut living one, crashed down and struck the general a glancing 
blow on the shoulder as it fell; but for his alertness, he must have been smashed beneath it.  He staggered, but he did not fall; 
nor did he drop his revolver.  He stood there, rubbing his injured shoulder, and Rainsford, with fear again gripping his heart, 
heard the general's mocking laugh ring through the jungle. 
 "Rainsford," called the general, "if you are within sound of my voice, as I suppose you are, let me congratulate you.  Not 
many men know how to make a Malay mancatcher.  Luckily, for me I, too, have hunted in Malacca.  You are proving interesting, 
Mr. Rainsford.  I am going now to have my wound dressed; it's only a slight one.  But I shall be back.  I shall be back." 
 When the general, nursing his bruised shoulder, had gone, Rainsford took up his flight again.  It was flight now, a des-
perate, hopeless flight, that carried him on for some hours.  Dusk came, then darkness, and still he pressed on.  The ground grew 
softer under his moccasins; the vegetation grew ranker, denser; insects bit him savagely. 
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 Then, as he stepped forward, his foot sank into the ooze.  He tried to wrench it back, but the muck sucked viciously at his 
foot as if it were a giant leech.  With a violent effort, he tore his feet loose.  He knew where he was now.  Death Swamp and its 
quicksand. 
 His hands were tight closed as if his nerve were something tangible that someone in the darkness was trying to tear from 
his grip.  The softness of the earth had given him an idea.  He stepped back from the quicksand a dozen feet or so and, like some 
huge prehistoric beaver, he began to dig. 
 Rainsford had dug himself in in France when a second's delay meant death.  That had been a placid pastime compared to 
his digging now.  The pit grew deeper; when it was above his shoulders, he climbed out and from some hard saplings cut stakes 
and sharpened them to a fine point.  These stakes he planted in the bottom of the pit with the points sticking up.  With flying fin-
gers, he wove a rough carpet of weeds and branches and with it, he covered the mouth of the pit.  Then, wet with sweat and ach-
ing with tiredness, he crouched behind the stump of a lightning-charred tree. 
 He knew his pursuer was coming; he heard the padding sound of feet on the soft earth, and the night breeze brought 
him the perfume of the general's cigarette.  It seemed to Rainsford that the general was coming with unusual swiftness; he was 
not feeling his way along, foot by foot.  Rainsford, crouching there, could not see the general, nor could he see the pit.  He lived a 
year in a minute.  Then he felt an impulse to cry aloud with joy, for he heard the sharp crackle of the breaking branches as the 
cover of the pit gave way; he heard the sharp scream of pain as the pointed stakes found their mark.  He leaped up from his place 
of concealment.  Then he cowered back.  Three feet from the pit a man was standing, with an electric torch in his hand. 
 "You've done well, Rainsford," the voice of the general called.  "Your Burmese tiger pit has claimed one of my best dogs.  
Again you score.  I think, Mr. Rainsford, I’ll see what you can do against my whole pack.  I'm going home for a rest now.  Thank 
you for a most amusing evening." 
 At daybreak Rainsford, lying near the swamp, was awakened by a sound that made him know that he had new things to 
learn about fear.  It was a distant sound, faint and wavering, but he knew it.  It was the baying of a pack of hounds. 
 Rainsford knew he could do one of two things.  He could stay where he was and wait.  That was suicide.  He could flee.  
That was postponing the inevitable.  For a moment he stood there, thinking.  An idea that held a wild chance came to him, and, 
tightening his belt, he headed away from the swamp. 
 The baying of the hounds drew nearer, then still nearer, nearer, ever nearer.  On a ridge, Rainsford climbed a tree.  
Down a watercourse, not a quarter of a mile away, he could see the bush moving.  Straining his eyes, he saw the lean figure of 
General Zaroff; just ahead of him, Rainsford made out another figure whose wide shoulders surged through the tall jungle weeds; 
it was the giant Ivan, and he seemed pulled forward by some unseen force; Rainsford knew that Ivan must be holding the pack in 
leash. 
 They would be on him any minute now.  His mind worked frantically.  He thought of a native trick he had learned in 
Uganda.  He slid down the tree.  He caught a wild grapevine; he tied back a sapling.  Then he ran for his life.  The hounds raised 
their voices as they hit the fresh scent.  Rainsford knew now how an animal at bay feels. 
 He had to stop to get his breath.  The baying of the hounds stopped abruptly, and Rainsford's heart stopped too.  They 
must have reached the knife. 
 He shinnied excitedly up a tree and looked back.  His pursuers had stopped.  But the hope that was in Rainsford's brain 
when he climbed died, for he saw in the shallow valley that General Zaroff was still on his feet.  But Ivan was not.  The knife, driv-
en by the recoil of the springing tree, had not wholly failed. 
 Rainsford had hardly tumbled to the ground when the pack took up the cry again. 
 "Nerve, nerve, nerve!" he panted, as he dashed along.  A blue gap showed between the trees dead ahead.  Ever nearer 
drew the hounds.  Rainsford forced himself on toward that gap.  He reached it.  It was the shore of the sea.  Across a cove, he 
could see the gloomy gray stone of the chateau.  Twenty feet below him the sea rumbled and hissed.  Rainsford hesitated.  He 
heard the hounds.  Then he leaped far out into the sea. . . . 
 When the general and his pack reached the place by the sea, the Cossack stopped.  For some minutes, he stood regard-
ing the blue-green expanse of water.  He shrugged his shoulders.  Then be sat down, took a drink of brandy from a silver flask, 
and hummed a bit from Madame Butterfly. 
 General Zaroff had an exceedingly good dinner in his great paneled dining hall that evening.  With it, he had a bottle of 
Pol Roger and half a bottle of Chambertin.  Two slight annoyances kept him from perfect enjoyment.  One was the thought that it 
would be difficult to replace Ivan; the other was that his quarry had escaped him; of course, the American hadn't played the game
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--so thought the general as he tasted his after-dinner liqueur.  In his library he read, to soothe himself, from the works of Mar-
cus Aurelius.  At ten, he went up to his bedroom.  He was deliciously tired, he said to himself, as he locked himself in.  There 
was a little moonlight, so, before turning on his light, he went to the window and looked down at the courtyard.  He could see 
the great hounds, and he called, "Better luck another time," to them.  Then he switched on the light. 
 A man, who had been hiding in the curtains of the bed, was standing there. 
 "Rainsford!" screamed the general.  "How in God's name did you get here?" 
 "Swam," said Rainsford.  "I found it quicker than walking through the jungle." 
 The general sucked in his breath and smiled.  "I congratulate you," he said.  "You have won the game." 
 Rainsford did not smile.  "I am still a beast at bay," he said, in a low, hoarse voice.  "Get ready, General Zaroff." 
 The general made one of his deepest bows.  "I see," he said.  "Splendid!  One of us is to furnish a repast for the hounds.  
The other will sleep in this excellent bed.  On guard, Rainsford." . . . 
 He had never slept in a better bed, Rainsford decided.  
 

From www.gutenberg.org  open domain documents. 

Assignment 1-2d -  Review citing evidence by watching “Cite Evidence from the text in your own words at https://
learnzillion.com/student/lessons/669-cite-evidence-from-the-text-in-your-own-words 
 
Assignment 1-2e  -   Citing “The Most Dangerous Game” 
Go back to the answers you wrote in response to the questions for the story “The Most Dangerous Game.”  Now, 
add phrases and locations to properly cite the evidence  you used to answer the questions.  Use your own paper 
where appropriate and make sure you keep it to turn it for scoring. 
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Lesson 2 – Theme and Summarizing 
 I can determine central ideas or theme and summarize literary texts. 
 
Section 2-1—Theme 
 
Assignment 2-1a - Read the following information about theme and watch the video 
 
The theme of a story is a lesson or message the story is trying to tell us. Some stories have only one theme or mes-
sage.  Other stories have many lessons or messages. 
 
Watch the video about theme at   https://www.youtube.com/watch?v=p4qME64SkxM . It is a little long but has a lot 
of good information about finding theme.  As you practice,  you may want to return to this video as a review.   
 
Assignment 2-1b - Theme or Subject? 
Following is a list.  Identify which are themes and which are not. Use your own paper where appropriate and make 
sure you keep it to turn it for scoring. 
Check your answers.  If you have 15 or more correct, continue to the next assignment.  If you have less than 15 correct 
return to the video and watch it again. 

 
Assignment 2-1c - Read the story “The Frog Prince”  
 

 

THE FROG-PRINCE  

By Brothers Grimm 

 

One fine evening a young princess put on her bonnet and clogs, and went out to take a walk by herself in a wood; 

and when she came to a cool spring of water, that rose in the midst of it, she sat herself down to rest a while. Now she 
had a golden ball in her hand, which was her favorite plaything; and she was always tossing it up into the air, and catch-

ing it again as it fell. After a time she threw it up so high that she missed catching it as it fell; and the ball bounded 

away, and rolled along upon the ground, till at last it fell down into the spring. The princess looked into the spring after 
her ball, but it was very deep, so deep that she could not see the bottom of it. Then she began to bewail her loss, and 

said, 'Alas! if I could only get my ball again, I would give all my fine clothes and jewels, and everything that I have in 

the world.'  

Whilst she was speaking, a frog put its head out of the water, and said, 'Princess, why do you weep so bitterly?' 
'Alas!' said she, 'what can you do for me, you nasty frog? My golden ball has fallen into the spring.' The frog said, 'I 

want not your pearls, and jewels, and fine clothes; but if you will love me, and let me live with you and eat from off 

1. Catness is an excellent archer. 
2. Love blinds us to the truth. 
3. Simba had to return to rule the kingdom. 
4. All people should live up to their responsibility. 
5. Family 
6. Percy Jackson has special powers. 
7. Food is harvested in the fall. 
8. Power 
9. Healthy eating is an important life skill. 
10. Power can corrupt. 

11. Courage comes from within. 
12. Nemo and his friends found their way home. 
13. Loss comes in many forms. 
14. Hamlet’s father is murdered. 
15. Trust is an important part of any relationship. 
16. It is  how you use a talent that counts. 
17. Growing up can be hard. 
18. Giving into peer pressure has consequences. 
19. We must learn from our mistakes. 
20. The only failure is the failure to try. 
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your golden plate, and sleep upon your bed, I will bring you your ball again.’  'What nonsense,' thought the princess, 'this 
silly frog is talking! He can never even get out of the spring to visit me, though he may be able to get my ball for me, and 

therefore I will tell him he shall have what he asks.' So she said to the frog, 'Well, if you will bring me my ball, I will do 

all you ask.' Then the frog put his head down, and dived deep under the water; and after a little while he came up again, 

with the ball in his mouth, and threw it on the edge of the spring. As soon as the young princess saw her ball, she ran to 
pick it up; and she was so overjoyed to have it in her hand again, that she never thought of the frog, but ran home with it 

as fast as she could. The frog called after her, 'Stay, princess, and take me with you as you said,' But she did not stop to 

hear a word.  

The next day, just as the princess had sat down to dinner, she heard a strange noise—tap, tap—plash, plash—as if 

something was coming up the marble staircase: and soon afterwards there was a gentle knock at the door, and a little 

voice cried out and said:  

 'Open the door, my princess dear, 

  Open the door to thy true love here! 
  And mind the words that thou and I said 

  By the fountain cool, in the greenwood shade.' 

Then the princess ran to the door and opened it, and there she saw the frog, whom she had quite forgotten. At this 

sight she was sadly frightened, and shutting the door as fast as she could came back to her seat. The king, her father, see-

ing that something had frightened her, asked her what was the matter. 'There is a nasty frog,' said she, 'at the door, that 
lifted my ball for me out of the spring this morning: I told him that he should live with me here, thinking that he could 

never get out of the spring; but there he is at the door, and he wants to come in.'  

While she was speaking the frog knocked again at the door, and said:  

 'Open the door, my princess dear, 

  Open the door to thy true love here! 
  And mind the words that thou and I said 

  By the fountain cool, in the greenwood shade.' 

Then the king said to the young princess, 'As you have given your word you must keep it; so go and let him in.' She 

did so, and the frog hopped into the room, and then straight on—tap, tap—plash, plash—from the bottom of the room to 

the top, till he came up close to the table where the princess sat. 'Pray lift me upon chair,' said he to the princess, 'and let 
me sit next to you.' As soon as she had done this, the frog said, 'Put your plate nearer to me, that I may eat out of it.' This 

she did, and when he had eaten as much as he could, he said, 'Now I am tired; carry me upstairs, and put me into your 

bed.' And the princess, though very unwilling, took him up in her hand, and put him upon the pillow of her own bed, 

where he slept all night long. As soon as it was light he jumped up, hopped downstairs, and went out of the house. 'Now, 

then,' thought the princess, 'at last he is gone, and I shall be troubled with him no more.'  

But she was mistaken; for when night came again she heard the same tapping at the door; and the frog came once 

more, and said:  

 'Open the door, my princess dear, 

  Open the door to thy true love here! 
  And mind the words that thou and I said 

  By the fountain cool, in the greenwood shade.' 

And when the princess opened the door the frog came in, and slept upon her pillow as before, till the morning broke. 

And the third night he did the same. But when the princess awoke on the following morning she was astonished to see, 

instead of the frog, a handsome prince, gazing on her with the most beautiful eyes she had ever seen, and standing at the 

head of her bed.  
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He told her that he had been enchanted by a spiteful fairy, who had changed him into a frog; and that he had 
been fated so to abide till some princess should take him out of the spring, and let him eat from her plate, and sleep 

upon her bed for three nights. 'You,' said the prince, 'have broken his cruel charm, and now I have nothing to wish 

for but that you should go with me into my father's kingdom, where I will marry you, and love you as long as you 

live.'  

The young princess, you may be sure, was not long in saying 'Yes' to all this; and as they spoke a colorful coach 

drove up, with eight beautiful horses, decked with plumes of feathers and a golden harness; and behind the coach 

rode the prince's servant, faithful Heinrich, who had bewailed the misfortunes of his dear master during his en-

chantment so long and so bitterly, that his heart had well-nigh burst.  

They then took leave of the king, and got into the coach with eight horses, and all set out, full of joy and merri-

ment, for the prince's kingdom, which they reached safely; and there they lived happily a great many years.  

 
From www.gutenberg.org  open domain documents. 
 
Assignment 2-1d -  Determine Theme 
Determine the theme of this story.  Write an essay to show evidence to support your determined theme.  Use 
your own paper where appropriate and make sure you keep it to turn in for scoring. 
 
Essay requirements: 
 150-200 word minimum 
 Uses evidence from the text to support your theme 
 Cites the evidence appropriately within the body of the paper 
 Is well organized—beginning, middle, end, logical order  
 Appropriate grammar, word, and punctuation 
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Section 2-2:  Summary 
 
Assignment 2-2a -  Read the following information.  You will use it in further as-
signments. 
"When you summarize a text, you reinforce your understanding of it. You should 
begin a summary by stating the author's name and the title of the text. Then, 
restate the main ideas in the order in which they appear in the text, and include 
key supporting details" (Elements of Literature p. 535). 
  
IMPORTANT!!!! One of the reasons for summarizing is to sort important infor-
mation from not so important information in a text. So, if you get the question: 
"How can you sort important and not so important information while reading?" 
Your answer should be "find the main idea and summarize." 
 
Refer to the poster on the right to help you as you summarize. 
 
Assignment 2-2b - Read the sample summary.  Notice how it meets all of the 
points of a good summary. 
“In the short story "The Secret Life of Walter Mitty," author James Thurber humorously presents a character who fan-
tasizes about himself as a hero enduring incredibly challenging circumstances. In his real life, Walter Mitty lives an 
ordinary, plain life; he is a husband under the control of an overbearing, critical wife.  Thurber uses lively dialogue to 
give readers an understanding of Mitty's character. The story takes place over a period of about twenty minutes; dur-
ing this brief time, Mitty drives his wife to the hairdresser and runs errands that his wife has given him while he waits 
for her. In between his worrying that he is not doing what she wants him to do, he daydreams about himself as a 
great surgeon, brilliant repair technician, expert marksman, and brave military captain. This story shows that fantasy 
is often a good alternative to reality.”  (Writing a Summary”  smc.edu) 
 
Assignment 2-2c - Read the two short passages below.  Then, answer the questions telling why your answer is cor-
rect.  Use your own paper where appropriate and make sure you keep it to turn in for scoring. 
 
Summary 1 
“According to a March 14, 1988 news article in the Houston Post, "Deaf President Named," the selection of Gallaudet 
University President I. King Jordan was a joyous event for the campus community, which had long sought a deaf uni-
versity president for the college. 
In addition to Jordan's appointment, Gallaudet University Board of Trustees member Phillip W. Bravin, one of four 
deaf board members, was selected to replace Chair Jane Bassett Spilman. Spilman resigned from her position after 
criticism from protestors. According to Bravin, the trustees will establish a committee to ensure that the board has a 
majority of deaf members. Bravin also said that none of the demonstrators will be penalized for participating in the 
protest.”  (“Sample of a News Article Summary”  Gallaudet.edu) 
 
Summary 2 
“This story takes place in Tampa, Florida, where young Georgie is neglected by his mother and his mother’s boy-
friend, Steve.  Georgie lives a tough life, and he experiences a number of problems at school because of his anger is-
sues and learning difficulties.  Because of this he is often ridiculed by his peers.  As everyone knows, living like this is 
not fun.  When we don’t have friends at school, school is a tough place to be. (adapted from wikiHow) 

Continued . . .  
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Assignment 2-2c  - continue - Answer the questions.  A correct answer may include both or neither were done cor-
rectly.  Make sure you give reasons for your answers.  Use your own paper where appropriate and make sure you 
keep it to turn in for scoring. 
 

1.Which of the summaries is appropriately short?   
2.Which summary  includes where, what, when, where, why, and how? 
 

Assignment 2-2d -  Re-read “The Most Dangerous Game.”  Rereading is an important part of understanding what we 
read. 
 

Assignment 2-2e - Write a one page summary (400-500 words).  Include all elements of a proper summary from 2-2a.  
Use your own paper where appropriate and make sure you keep it to turn in for scoring. 
 

Lesson 3 – Character 
 I can analyze complex characters. 
 

Section 3-1 :  Analyze Character 
 

Assignment 3-1a - Watch the video on complex characters at http://www.youtube.com/watch?v=17WvXx-tKEg.  Take 
notes as you watch.  Include in your notes the responses to the examples and questions asked in the video.  Watch 
more than once if necessary to ensure that you understand the concepts in this video.   Use your own paper where 
appropriate and make sure you keep it to turn in for scoring.  Another short video that will  help you understand (in a 
very compact and fascinating way) how characters are developed and the different types of characters there are  is 
http://www.youtube.com/watch?v=B_GVgbykf8A.  Pay special attention to this video’s definitions of round, flat, dy-
namic, and static characters. 
 

Assignment 3-1b - Analyze two characters from a movie , TV show, or story that you are familiar with by recreating 
and filling out the chart for each character and write a sketch of each character.  Use your own paper where appropri-
ate and make sure you keep it to turn in for scoring.    
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

. 
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Assignment 3-1c -  Analyze Rainsford from “The Most Dangerous game.  Using your notes (revisiting the videos, 
etc.)  Show how he can be defined as a complex character.  Use your own paper where appropriate and make sure 
you keep it to turn in for scoring. 
    
Your analysis should: 
 be around 1 page (500 words). 
 use as many points of proof from both videos as apply such as how he is dynamic, how he moves the plot, how 

he shows motivations, etc.   
 use specific evidence form the story to prove your points.   
 follow the rules of citing evidence. 
 use appropriate grammar, structure, punctuation, etc. 
 

Lesson 4 – Connotation, Tone, and Figurative Language  
 I can interpret words and phrases for connotation, tone and figurative language. 
 
A note on Context -  Since many words have multiple meaning, the best way to figure out the meaning of unknown 
words and expressions is to examine the surrounding context clues. Often  clues to the meaning of an expression or 
word is placed just before or after the unknown word or expression. For instance, the word “blunt” has several 
meanings, including “having a dull edge,” “not being subtle,” and “being slow to understand,” so understanding the 
context is important. In the sentence, “He was a blunt talker, and I got his point quickly,” it becomes clear that the 
meaning is “not being subtle.” Phrases also must be understood through context. In the sentence, “She rolled up 
her sleeves and got to work,” the reader can get the sense that “rolling up her sleeves” does not mean that she liter-
ally rolled up her sleeves.  It means she got ready for hard work.  
 
Section 4-1 :  Connotation 
 
Assignment 4-1a - Defining and understanding the terms - Connotation and Denotation 
Connotation - emotional meaning of words - positive or negative 
Denotation - literal definition 
For a better understanding, watch   “Connotation and Denotation” at http://www.youtube.com/watch?v=Q_qn1f-
Ukq0  
 
Assignment 4-1b— Identify the words below as having a positive or negative connotation.  Use your own paper 
where appropriate and make sure you keep it to turn in for scoring.    
 

 
 
 

 
 
 

 
 

 

curious delayed demand fragrance group lazy 

leisurely mob nosy request skinny slim 

smell spy tardy watch irresponsible cheap 
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Section 4-2:  Figurative Language 
 
There are many terms that fall into the category of figurative language.  The basic terms are simile, metaphor, 
hyperbole, onomatopoeia, personification, and alliteration. 
 
Assignment 4-2a - Defining and Understanding the Terms—Figurative Language 
Watch “Figurative Language in Movies”  at http://www.youtube.com/watch?v=vMSLgxj2dxk 
 
Assignment 4-2b  -  Create a chart.   
Watch the video “Figurative Language in Movies” again.  As you watch, write the definitions and examples of each 
term.  Then take the quiz at the end of the video to see If you understand.  Watch as many times as you need to feel 
confident.  Use your own paper where appropriate and make sure you keep it to turn in for scoring.    
 
Sample Chart: 
 
 
 
 
 
Section 4-3  -  Tone 
 
Assignment 4-3a - Defining and Understanding the Terms - Tone 
Read this information about tone: 
Tone  =  author’s approach or attitude towards a subject.    Any emotion or attitude can be tone.  Here are a few ex-
amples.  scared, anxious, excited, worried, foolish, smart, depressing, etc.  
 
There are many ways an author can show tone in a story.    Among other strategies an author may use connotation, 
figurative language, and even punctuation as important ways  in identifying tone.  Identify the tone of the following 
passages.  Choose words and phrases that prove your choice of tone.  Use your own paper where appropriate and 
make sure you keep it to turn in for scoring.    
 
Example:  It was a dark and stormy night.  The wind howled  in anticipation.  What the shadows held was anybody’s 
guess.  (Tone = mysterious or scary.  Words such as  dark, stormy, howled, and shadow all have negative connota-
tion/feeling.) 
 
1. Did you see what he just did?  My goodness! 
2. A teacher talks to her student:  “MR. Jones, since you obviously appear to know everything, would you like to 

come up here and teach this class for me?”  ( 
3. The girls were having fun, but kept looking over their shoulders at the looming forest.  It seemed like a pair of 

dark eyes was on them.  They continued splaying, but with caution now.  Their eyes hardly left the field.   
 
 

Term Definition Example 

 hyperbole     
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Assignment 4-3b -  Practice—putting it all together 
Read the three poems below.  For each poem answer the following questions.  Use your own paper where appropri-
ate and make sure you keep it to turn in for scoring.    
Questions: 
1. Which words were chosen for their connotation?  List several and tell whether the connotations are positive or 

negative and why you think the author chose these specific words. 
2. Identify elements of hyperbole, personification, simile, metaphor, onomatopoeia, and alliteration.  Not all poems 

will have all elements.  If you don’t find an element, say that it wasn’t found.   
3. What is the author’s tone.  Cite evidence from the poem to prove your point.   
 
 

POEM 1 
 
FIRE AND ICE 
by Robert Frost 
 
Some say the world will end in fire, 
Some say in ice. 
From what I've tasted of desire 
I hold with those who favor fire. 
But if it had to perish twice, 
I think I know enough of hate 
To know that for destruction ice 
Is also great, 
And would suffice. 

POEM 2 

EXCLUSION 
By Emily Dickinson 
 
The soul selects her own society, 
Then shuts the door; 
On her divine majority 
Obtrude no more. 
 
Unmoved, she notes the chariot's pausing 
At her low gate; 
Unmoved, an emperor is kneeling 
Upon her mat. 
 
I've known her from an ample nation 
Choose one; 
Then close the valves of her attention 
Like stone. 

POEM 3 

Geese 
By  Genji 
 
Those wandering birds above us flying, 
 Do they our far-off friends resemble. 
With their voice of plaintive crying 
 Make us full of thoughtful sighing. 
 
Though these birds no friends of ours 
 Are, and we to them are naught, 
Yet their voice in these still hours 
 Bring those old friends to our thought. 
 
Before today I always thought 
 They flew on pleasure’s wing alone, 
But now their fate to me is fraught 
 With some resemblance to our own. 
 
Though we, like them, have left our home 
 To wander forth, yet still for me 
There's joy to think where‘er I roam 
 My faithful friends are still with me. 
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Unit 3—READING INFORMATIONAL TEXT 
 

Lesson 1 – Central Ideas and Citing Evidence 
I can cite textual evidence to support both explicit and inferred ideas in nonfiction (RI.9-10.1). 

I can determine central ideas and summarize nonfiction (RI.9-10.2). 
 

(Make sure you show evidence to the teacher that all assignments have been completed and have the teacher 
check it off even when there is not a paper to be turned in.) 
 

Most of what we do to understand literature, we can apply to non-fiction.  Look at the what you already understand.   
 

Section  1-1:  Review 
 

Assignment 1-1a  - Review any information you need from the previous lessons about— 
Inference and explicit — Unit 12Section 1-1  
Citing textual evidence—   Unit 2 Section 1-2 
Summary—  Unit 2 Section 2-2 
 

Section 1-2 :  Central Ideas (Main Ideas) 
 

First, learn this simple trick to find the central idea of a text. 
1) Ask yourself: "What is the text about?" The answer you get is the topic of the text. 
2) Now, ask yourself: "What is the most important thing the author is trying to say about the topic?" This question 
cannot be answered in one word. This is the central  idea of the text. 
 

Assignment 1-2a  -  Now watch “Introduction to Reading Skills:  Identify main idea and supporting details at https://
www.youtube.com/watch?v=42SJTk2XSi4 to see this trick in action. 
 

Assignment 1-2b — Read the excerpt from “The Great Escape” by Thomas Fleming from Boys’ Life .  The Story is 
about a group of prisoners during WWII in Germany. 
 

The Escape Factory 
 The tunnels were only the beginning. "I want each escaping man to be equipped with a set of forged docu-
ments that will fool the German police," Big X said. "I want them to be wearing civilian clothes or fake German uni-
forms.  I want them to have compasses and maps that will help them reach the borders of neutral countries." 

 The X Organization spotted weaklings among the ferrets (Germans) and bribed them with chocolate from 
their Red Cross aid packages. Soon they had ink and pens, a camera and a set of official documents. A forgery factory 
ran day and night.  

 In other huts, prisoners created civilian clothes by cutting and reshaping prisoners' uniforms, the linings of 
winter coats and other pieces of cloth. An Australian flight lieutenant ran a factory that made two hundred com-
passes out of melted phonograph records. The compass needles were slices of magnetized razor blades.  

     An engineering factory built air pumps so the tunnel rats (prisoners building the escape tunnels) could 
breathe. The engineers also made small flatbed trolleys from wooden bed boards. They even stole light bulbs and 
wiring  for the tunnels. 

 The diggers lay on their stomachs in the two-foot-wide tunnels and filled boxes on the trolleys with sand. 
Other prisoners poured the sand into bags made from towels-bags that could be inserted under a man's pants. 

 Fifty Americans worked as sand carriers. They were called “penguins” because they had to spend most of 
their time outside, walking up and down, waiting for the right moment to pull a string on the bags and let the sand 
run out. 

  All around the camp were dozens of "stooges" who signaled when a ferret approached. This gave the forg-
ers, tailors, penguins and the others time to hide their work or take cover. Thirty feet underground, the tunnel rats 
kept digging. 
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Assignment 1-2c  -  Answer these questions about “The  Escape Factory.”  Use your own paper where appropriate 
and make sure you keep it to turn in for scoring.    
 

1. What is the topic of this excerpt? 
2. What  are the important details? 
3. What is the most important thing that the author is trying to say? 
4. What is the central idea of this excerpt?  (topic + most important thing = central idea.) 
5. What details support this main idea? 
 

Assignment 1-2d  -  On Your own 
Read Chapter one of Life on the Mississippi by Mark Twain.  As you read, make notes of ideas and information.  Use 
your own paper where appropriate and make sure you keep it to turn in for scoring.   You will use these notes.  
 

From Life on the Mississippi by Mark Twain 
Chapter 1 The River and Its History 
 
 THE Mississippi is well worth reading about.  It is not a commonplace river, but on the contrary is in all ways 
remarkable. Considering the Missouri its main branch, it is the longest river in the world—four thousand three hun-
dred miles. It seems safe to say that it is also the crookedest river in the world, since in one part of its journey it uses 
up one thousand three hundred miles to cover the same ground that the crow would fly over in six hundred and sev-
enty-five. It discharges three times as much water as the St. Lawrence, twenty-five times as much as the Rhine, and 
three hundred and thirty-eight times as much as the Thames. No other river has so vast a drainage-basin:  it draws its 
water supply from twenty-eight States and Territories; from Delaware, on the Atlantic seaboard, and from all the 
country between that and Idaho on the Pacific slope--a spread of forty-five degrees of longitude. The Mississippi re-
ceives and carries to the Gulf water from fifty-four subordinate rivers that are navigable by steamboats, and from 
some hundreds that are navigable by flats and keels. The area of its drainage-basin is as great as the combined areas 
of England, Wales, Scotland, Ireland, France, Spain, Portugal, Germany, Austria, Italy, and Turkey; and almost all this 
wide region is fertile; the Mississippi valley, proper, is exceptionally so. 
 It is a remarkable river in this:  that instead of widening toward its mouth, it grows narrower; grows narrower 
and deeper.  From the junction of the Ohio to a point half way down to the sea, the width averages a mile in high 
water: thence to the sea the width steadily diminishes, until, at the 'Passes,' above the mouth, it is but little over half 
a mile.  At the junction of the Ohio the Mississippi's depth is eighty- seven feet; the depth increases gradually, reach-
ing one hundred and twenty-nine just above the mouth. 
 The difference in rise and fall is also remarkable--not in the upper, but in the lower river.  The rise is tolerably 
uniform down to Natchez (three hundred and sixty miles above the mouth)--about fifty feet. But at Bayou La Fourche 
the river rises only twenty-four feet; at New Orleans only fifteen, and just above the mouth only two and one half.  
An article in the New Orleans 'Times-Democrat,' based upon reports of able engineers, states that the river annually 
empties four hundred and six million tons of mud into the Gulf of Mexico--which brings to mind Captain Marryat's 
rude name for the Mississippi--'the Great Sewer.' This mud, solidified, would make a mass a mile square and two 
hundred and forty-one feet high. 
 The mud deposit gradually extends the land--but only gradually; it has extended it not quite a third of a mile 
in the two hundred years which have elapsed since the river took its place in history. The belief of the scientific peo-
ple is, that the mouth used to be at Baton Rouge, where the hills cease, and that the two hundred miles of land be-
tween there and the Gulf was built by the river. This gives us the age of that piece of country, without any trouble at 
all--one hundred and twenty thousand years. Yet it is much the youthfullest batch of country that lies around there 
anywhere. 
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 The Mississippi is remarkable in still another way--its disposition to make prodigious jumps by cutting 
through narrow necks of land, and thus straightening and shortening itself. More than once it has shortened itself 
thirty miles at a single jump!  These cut-offs have had curious effects: they have thrown several river towns out into 
the rural districts, and built up sand bars and forests in front of them. Delta used to be three miles below Vicks-
burg: a recent cutoff has radically changed the position, and Delta is now TWO MILES ABOVE Vicksburg. 
 Both of these river towns have been retired to the country by that cut-off. A cut-off plays havoc with 
boundary lines and jurisdictions: for instance, a man is living in the State of Mississippi to-day, a cut-off occurs to-
night, and to-morrow the man finds himself and his land over on the other side of the river, within the boundaries 
and subject to the laws of the State of Louisiana! Such a thing, happening in the upper river in the old times, could 
have transferred a slave from Missouri to Illinois and made a free man of him. 
 The Mississippi does not alter its locality by cut-offs alone: it is always changing its habitat BODILY--is al-
ways moving bodily SIDEWISE. At Hard Times, La., the river is two miles west of the region it used to occupy.  As a 
result, the original SITE of that settlement is not now in Louisiana at all, but on the other side of the river, in the 
State of Mississippi.  NEARLY THE WHOLE OF THAT ONE THOUSAND THREE HUNDRED MILES OF OLD MISSISSIPPI 
RIVER WHICH LA SALLE FLOATED DOWN IN HIS CANOES, TWO HUNDRED YEARS AGO, IS GOOD SOLID DRY GROUND 
NOW. The river lies to the right of it, in places, and to the left of it in other places. 
 Although the Mississippi's mud builds land but slowly, down at the mouth, where the Gulfs billows inter-
fere with its work, it builds fast enough in better protected regions higher up: for instance, Prophet's Island con-
tained one thousand five hundred acres of land thirty years ago; since then the river has added seven hundred 
acres to it. 
 But enough of these examples of the mighty stream's eccentricities for the present--I will give a few more 
of them further along in the book. 
 Let us drop the Mississippi's physical history, and say a word about its historical history--so to speak.  We 
can glance briefly at its slumberous first epoch in a couple of short chapters; at its second and wider-awake epoch 
in a couple more; at its flushest and widest-awake epoch in a good many succeeding chapters; and then talk about 
its comparatively tranquil present epoch in what shall be left of the book. 
 The world and the books are so accustomed to use, and over-use, the word 'new' in connection with our 
country, that we early get and permanently retain the impression that there is nothing old about it. We do of 
course know that there are several comparatively old dates in American history, but the mere figures convey to our 
minds no just idea, no distinct realization, of the stretch of time which they represent.  To say that De Soto, the first 
white man who ever saw the Mississippi River, saw it in 1542, is a remark which states a fact without interpreting 
it: it is something like giving the dimensions of a sunset by astronomical measurements, and cataloguing the colors 
by their scientific names;--as a result, you get the bald fact of the sunset, but you don't see the sunset. It would 
have been better to paint a picture of it. 
 The date 1542, standing by itself, means little or nothing to us; but when one groups a few neighboring 
historical dates and facts around it, he adds perspective and color, and then realizes that this is one of the Ameri-
can dates which is quite respectable for age. 
 For instance, when the Mississippi was first seen by a white man, less than a quarter of a century had 
elapsed since Francis I.'s defeat at Pavia; the death of Raphael; the death of Bayard, SANS PEUR ET SANS RE-
PROCHE; the driving out of the Knights-Hospitallers from Rhodes by the Turks; and the placarding of the Ninety-
Five Propositions,--the act which began the Reformation.  When De Soto took his glimpse of the river, Ignatius Loy-
ola was an obscure name; the order of the Jesuits was not yet a year old; Michael Angelo's paint was not yet dry on 
the La Judgment in the Sistine Chapel; Mary Queen of Scots was not yet born, but would be before the year closed.  
Catherine de Medici was a child; Elizabeth of England was not yet in her teens; Calvin, Benvenuto Cellini, and the 
Emperor Charles V. were at the top of their fame, and each was manufacturing history after his own peculiar fash-
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ion; Margaret of Navarre was writing the 'Heptameron' and some religious books,--the first survives, the others are 
forgotten, wit and indelicacy being sometimes better literature preservers than holiness; lax court morals and the 
absurd chivalry business were in full feather, and the joust and the tournament were the frequent pastime of titled 
fine gentlemen who could fight better than they could spell, while religion was the passion of their ladies, and classi-
fying their offspring into children of full rank and children by brevet their pastime. In fact, all around, religion was in 
a peculiarly blooming condition: the Council of Trent was being called; the Spanish Inquisition was roasting, and 
racking, and burning, with a free hand; elsewhere on the continent the nations were being persuaded to holy living 
by the sword and fire; in England, Henry VIII. had suppressed the monasteries, burnt Fisher and another bishop or 
two, and was getting his English reformation and his harem effectively started.  When De Soto stood on the banks of 
the Mississippi, it was still two years before Luther's death; eleven years before the burning of Servetus; thirty years 
before the St. Bartholomew slaughter; Rabelais was not yet published; 'Don Quixote' was not yet written; Shake-
speare was not yet born; a hundred long years must still elapse before Englishmen would hear the name of Oliver 
Cromwell. 
 Unquestionably the discovery of the Mississippi is a datable fact which considerably mellows and modifies 
the shiny newness of our country, and gives her a most respectable outside-aspect of rustiness and antiquity. 
 De Soto merely glimpsed the river, then died and was buried in it by his priests and soldiers.  One would ex-
pect the priests and the soldiers to multiply the river's dimensions by ten--the Spanish custom of the day-- and thus 
move other adventurers to go at once and explore it.  On the contrary, their narratives when they reached home, 
did not excite that amount of curiosity. The Mississippi was left unvisited by whites during a term of years which 
seems incredible in our energetic days. One may 'sense' the interval to his mind, after a fashion, by dividing it up in 
this way:  After De Soto glimpsed the river, a fraction short of a quarter of a century elapsed, and then Shakespeare 
was born; lived a trifle more than half a century, then died; and when he had been in his grave considerably more 
than half a century, the SECOND white man saw the Mississippi. In our day we don't allow a hundred and thirty 
years to elapse between glimpses of a marvel.  If somebody should discover a creek in the county next to the one 
that the North Pole is in, Europe and America would start fifteen costly expeditions thither: one t explore the creek, 
and the other fourteen to hunt for each other. 
 For more than a hundred and fifty years there had been white settlements on our Atlantic coasts.  These 
people were in intimate communication with the Indians:  in the south the Spaniards were robbing, slaughtering, 
enslaving and converting them; higher up, the English were trading beads and blankets to them for a consideration, 
and throwing in civilization and whiskey, 'for lagniappe;' and in Canada the French were schooling them in a rudi-
mentary way,  missionarying among them, and drawing whole populations of them at a time to Quebec, and later to 
Montreal, to buy furs of them.  Necessarily, then, these various clusters of whites must have heard of the great river 
of the far west; and indeed, they did hear of it vaguely,--so vaguely and indefinitely, that its course, proportions, and 
locality were hardly even guessable.  The mere mysteriousness of the matter ought to have fired curiosity and com-
pelled exploration; but this did not occur. Apparently nobody happened to want such a river, nobody needed it, no-
body was curious about it; so, for a century and a half the Mississippi remained out of the market and undisturbed. 
When De Soto found it, he was not hunting for a river, and had no present occasion for one; consequently he did not 
value it or even take any particular notice of it. 
 But at last La Salle the Frenchman conceived the idea of seeking out that river and exploring it.  It always 
happens that when a man seizes upon a neglected and important idea, people inflamed with the same notion crop 
up all around. It happened so in this instance. 
 Naturally the question suggests itself, Why did these people want the river now when nobody had wanted it 
in the five preceding generations?  Apparently it was because at this late day they thought they had discovered a 
way to make it useful; for it had come to be believed that the Mississippi emptied into the Gulf of California, and 
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Assignment 1-2e  -  Central Idea paper.  Use the notes from Assignment 1-2d. 
 Write a paper 300-500 words: 
 State the main idea of Twain’s chapter 1 from Life on the Mississippi. 
 Use explicit and inferred evidence from the text. 
 Cite the text and evidence properly. 
 Explain your reasoning  - why does the evidence support your choice of central idea? 
 

Lesson 2 – Summarizing Informational Text 
I can cite textual evidence to support both explicit and inferred ideas in nonfiction (RI1). 

I can determine central ideas and summarize nonfiction (RI2).  
Section 2-1 :  Summary 
 

Assignment 2-1a -  Write a letter 
Write a letter  to a friend who was absent the day that summary was discussed in class.  Assume that he or she has nev-
er heard of summary before.  Write a letter explaining what a summary is, what steps one needs to take to summarize, 
and what should be included in an effective summary.  Refer to the instructional materials from Unit 1 section 2-2 to 
review if needed.  You may also use other resources that will help make a clear and concise paper. Use your own paper 
where appropriate and make sure you keep it to turn in for scoring.    
  
Assignment 2-1b -  Summarize an Article 
Choose an article to summarize.  Log on to the Pioneer Library through the school site if available.  If not, go to 
www.pioneerlibrary.uen.org  (username = pioneer, password = discovery when used from home).  Find an article that 
interests you from any of the newspapers available to you.   It must be nonfiction and long enough to summarize.  In-
clude the proper citations to guide your teacher to the original article.  This assignment cannot be graded without access 
to the original article.  Use your own paper where appropriate and make sure you keep it to turn in for scoring.   Here is 
the checklist for your summary: 
 

 Write in present tense. 
 Include the author and title of the work. 
 State the main idea/central idea with supporting details and evidence from the text. 
 Be concise:  a summary should not be equal in length to the original text. 
 Use transition words to make your writing smooth. 
 If you must use the words of the author, use quotation marks and properly cite. 
 Don’t put your own opinions, idea, or interpretations into the summary.   
 Accurately represent what the author wanted to say.   
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Lesson 3 – Summarizing Informational Text 
 I can analyze how an author relays a series of ideas or events (RI3)   
 
Section 3-1:   Series of Ideas or Events 
 
From  Grade 9 English Language Arts:  Secrets Study Guide.  Mometrix Media LLC, 2012 
Connecting the ideas in a nonfiction passage  
Not only do nonfiction passages have main ideas, but they also have details. Oftentimes these details are supporting 
details. The reader’s job is to understand how these details relate to one another and to the main idea. A careful read-
er will analyze the author’s intent and then consider the author’s ideas to see where they lead. The connected ideas 
form a trail through the text leading to the conclusion. Readers should evaluate the ideas individually to see if they are 
sound and based on fact rather than opinion. Connecting ideas is the essence of a nonfiction passage. 
 
Assignment 3-1a  -  Article  
Read the article “Japan Tsunami Debris Floating toward Hawaii” at http://usatoday30.usatoday.com/news/nation/
environment/story/2011-10-25/japan-tsunami-debris-hawaii-usa/50914576/1.  Write a one sentence summary for 
each paragraph.  Use your own paper where appropriate and make sure you keep it to turn in for scoring.    
 

Assignment 3-1b  - Questions 
Answer the questions about the tsunami article.  Use your own paper where appropriate and make sure you keep it to 
turn in for scoring.    
 

1. In your opinion, did the author of the article connect his/her ideas well?  Why or why not? 
2. Did the author choose the right order of events?  Why or why not? 
 

Lesson 4 – Interpreting Words and Phrases 
I can interpret words and phrases for connotation, tone, and figurative and technical meaning. (RI4) 

Section 4-1:   Connotation,  Tone, and Figurative Language 
 

Assignment 4-1a  -  Review 
Review all of Unit 1 Lesson 4.  Make sure you understand connotation, tone, and figurative language.  This understand-
ing can be applied to nonfiction also. 
 

Assignment 4-1b.  - More Tone 
Watch “Tone and Mood Words” at https://www.youtube.com/watch?v=jDUhDV-
72S0&list=PL6xE0yvamiCQ8Taxj3AFFjE_6u_hfdYm4.  Write down the list of words as you watch.  When you are done , 
you will have a good list of tone words to use for further reference.  Use your own paper where appropriate and make 
sure you keep it to turn in for scoring.    
 

Assignment 4-1c  -  Technical Meaning 
This term refers to words that are specific to an area of study.  For example, the word parallel means one thing in Eng-
lish but another in math.  Other examples might be science or dance specific terms.  When you are reading or writing 
in  any subject, take the time to understand the words specific to that subject.  Go to a chapter in any text book other 
than English.  List about 10 words that have a specific meaning for that content.  Define the words according to how 
they are used in the text.  Example: parallel in math indicates two lines that do not connect—parallel in English is  a 
style that is consistent in form and organization such as starting each line with a verb. 
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Assignment 4-1d -  Quiz 
Read the article and answer the questions.  If you are unsure of answers, review the appropriate information in 
Unit 1 and 2, until you can answer correctly. 
 
Adapted from Editorial: Hurry, but don’t rush to digital education  -  Too soon for universal devices.  
First Published Sep 24 2014 05:24 pm • Last Updated Sep 25 2014 01:11 pm   
    
The state has provided estimates of what it would cost Utah to put a computer tablet in the hands of every public 
school student from kindergarten to 12th grade over the next four years, and the numbers argue for a more cau-
tious timetable. 
  
The estimates can only be described as ball park figures, and it’s a big park.  It ranges from a low of about $184 mil-
lion over those four years to a high of $451 million. There are vast differences in costs depending on what devices 
are purchased and what level of support and instruction are needed to get the most out of the devices: 
 
Computer vs. browser • The cheapest devices are simple computers that do little more than access the Internet.  
These can do anything a student would need via cloud-based applications, including reading, writing, math and 
data analysis. But they only work if the user has Internet access, which would be an issue for a significant portion 
of the most vulnerable students. Then there would be the issue of students finding and sharing "hacks" to get 
them outside the schools’ dedicated applications to the sometimes wicked world of the Internet. Computer tab-
lets, on the other hand, are full-fledged computers on which children can do school work without Internet access, 
but they’re more expensive and still are vulnerable to inappropriate Internet access.  
  
Teacher training • The analysts couldn’t nail down professional development costs any closer than somewhere be-
tween about $24 million to $92 million. That $68 million range includes the cost differences between paying teach-
ers for an extra five days of training vs. hiring cheaper substitutes to teach their classes. Which is better in the long 
run?  
  
Device loss • Gaining the full advantage requires submersion, meaning the kids get to take them home. Anyone 
who has dealt with textbooks in schools knows how different people interpret normal wear and tear. The analysts’ 
figures account for that, but it’s only a guess. 
  
Utah educators should absolutely start this digital conversion with some smaller chunk of the school population. 
More groundwork must be done before a tablet in every backpack will make sense. 
 
Questions: 
1. What is the topic of the article? 
2. What is the central idea of the article? 
3. Give several pieces of evidence that support your answer in question 2. 
4. Does the author follow a logical order?  Why or why not? 
5. Find three words that were chosen specifically for their connotation.  List them and tell if they have positive or 

negative connotations. 
6. Why did the author choose the words you listed in question 5? 
7. What is the tone of the article? 
8. What evidence in the article is there for you answer in question 7.  
9. Check your list of figurative language terms.  What examples of any figurative language are there if any? 
10. What words have a technical meaning?  List and define them. 
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Unit 4—WRITING 
 

Lesson 1 – The Writing Process 
I can write for a variety of tasks, audiences, and purposes (W4). 

I can plan revisions for my writing that include conventions, audience, and purpose (W5 
I can draw evidence from literary and informational text (W9). 

(Make sure you show evidence to the teacher that all assignments have been completed and have the teacher 
check it off even when there is not a paper to be turned in.) 

 

NOTE:  You will hand in each section of the process—not just the final product. 
Assignment 1-0 -  Watch “The Writing Process”  at   https://www.youtube.com/watch?v=71Y2uIyJM4g.  Watch as 
many times as you need and take notes on the steps to writing.  You will be using this process to create a full 
length, published essay. 
 

 Section 1-1:  Prewriting 
 

Assignment 1-1a  -  Brainstorm 
Time yourself as you do a free writing on each of the following topics.  Write for three minutes without stopping on 
each.  Do not worry about grammar, punctuation, or writing anything for someone to read.  Just let your thoughts 
flow onto the paper.   Use your own paper where appropriate and make sure you keep it to turn in for scoring.   
Topic 1:  My Favorite Song 
Topic 2:  My Ideal Job 
Topic 3:  Character traits—real or fictional characters who possess character traits that influence others in a positive 
or negative way. 
 

Now choose just one of the topics to write a paper about.  
 

Assignment 1-1b  -  Research 
Go to Pioneer Library at http://pioneer.uen.org/k12/  or another safe search engine to find two articles about your 
topic.  Summarize both articles including specific evidence and details to use in your paper.  Be sure to cite your 
source and evidence properly in your summary.  Either print or reference your articles/sources so that the teacher 
can see the original  Use your own paper where appropriate and make sure you keep it to turn in for scoring.   
 

Assignment 1-1c  -  Organize Ideas 
Use a copy of the graphic organizer on the next page or another organizer that you are comfortable with to outline 
your essay.   
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Section 1-2 : Drafting 
 
Assignment 1-2a  - Drafting 
Review the advice about drafting from the video in assignment  1-0 unit 4.  Write a rough draft of you paper by taking 
the outline you have and creating fully developed paragraphs for each of your sections.  Do not worry about this be-
ing a polished draft.  This is just the first time through and should focus on getting your ideas fleshed out and in a rea-
sonable order.  This should be a quick write.  Use your own paper where appropriate and make sure you keep it to 
turn in for scoring.   
 
Section 1-3:  Revising 
 
Assignment 1-3a  -   Review Revision terms. 
   
Look up each of these terms in any dictionary or literary terms handbook.  You might try http://

dictionary.reference.com/   Make sure you find the definition that applies to writing.  Use your own paper where ap-

propriate and make sure you keep it to turn in for scoring.   

Audience Purpose Thesis/Claim Organization Coherence Logic Unity 
Development Transitions Introduction Conclusion 
 
Assignment 1-3b  -  Revision 
Carefully revise your paper keeping all of the items of the checklist in mind.  Revise as many times as needed.  You 
should try revising for one item at a time to make sure you truly focus on making the changes that you need.  Use 
your own paper where appropriate and make sure you keep it to turn in for scoring.   
REMEMBER:  Revising is not editing.  You won’t worry about the details of grammar, punctuation, etc. until the last.  
That doesn’t mean that you can’t make changes as you see the need. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
Assignment 1-3c -  Peer Review 
Using a copy of the rubric (scoring guide) on the next page.  Have another student (or person of your choice) re-
view this revision.   
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Look For Suggestions for Revision 

Words and style are appropriate for the intended audi-

ence. 

 

 

Purpose is clear.  

These/Claim is clearly stated.  

Organization is logical.  

Transitions make the thoughts clear and coherent.  

Focused on topic (everything ties together and proves 

the claim). 

 

 

Ideas are complete and thoroughly discussed.  

Evidence is present, clear, specific, and properly cited.  

Introduction is strong and grabs the reader’s attention.  

Conclusion is concise and does not introduce new ideas 

or claims. 

 

Spelling, Grammar, and punctuation are correct.  

What was most interesting about the paper?  
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Assignment 1-3d -  Final Draft and Editing 
Rewrite one more time.  Consider all the  feedback from your peer review.  Now is  the time for a final edit taking 
into consideration grammar, punctuation, word choice, spelling, etc.   Refer to the information about using standard 
English in Unit 1.    Use the rubric (score guide) to help you.  You must have a 3 or 4 in each category to pass.  When 
ready, score yourself with the guide and hand in with your paper.  Hand in all revisions as well as the final. 

  4 3 2 1   

Purpose Purpose is clear and 
consistent. 

Purpose is mostly 
clear and maintained. 

Purpose is fuzzy or 
not maintained. 

Purpose is not present. 

Audience Intended audience is 
clear and style reflect-
ed for that audience 
throughout. 

Intended audience is 
clear and style is 
mostly consistent for 
that audience. 

Intended audience is 
unclear or style is 
mixed and incon-
sistent. 

Difficult to determine audi-
ence.  Style inconsistent or 
inappropriate. 

Focus Clear claim/thesis 
with all writing 
pointing directly to 
that thesis/claim. 

Clear claim/these 
with most items 
pointing directly to 
that thesis/claim. 

Claim/thesis may be 
fuzzy.  Some points do 
not point to the the-
sis/claim. 

Claim/thesis unclear.  Sev-
eral items do not point to 
the thesis/claim. 

Development Ideas fully developed 
and proven. Analysis 
of why evidence/
proof works. 

Ideas developed and 
proven.  Analysis for 
most ideas is accu-
rate. 

Attempt to develop 
ideas and analyze why 
evidence is accurate.  
Falls short in some 
areas. 

Little attempt to develop 
the ideas or show evi-
dence.  Analysis is minimal 
or missing. 

Organization Good introduction 
that introduces the 
claim/thesis and 
attracts the reader 
(hook). Sufficient body 
and solid conclusion.   
Transition words are 
smooth. 

Introduction, body, 
and conclusion suffi-
ciently developed.  
Transitions. 

One element may be 
minimal or missing.  1 
or 2 items may be in 
the wrong place. 

Missing transitions.  In-
complete intro, body, or 
conclusion.  Order may not 
be logical. 

Evidence All ideas/claims are 
proven with evidence 
from research.  Evi-
dence is cited suffi-
ciently and correctly. 

Evidence is present 
for most ideas.  Evi-
dence is cited suffi-
ciently and correctly. 

Attempt to show evi-
dence from research.  
Some citation incor-
rect or missing. 

Evidence missing or incom-
plete citation. 

Conventions All grammar, punctua-
tion, and spelling are 
correct. 

Most grammar, punc-
tuation, and spelling 
are correct. 

Some incorrect gram-
mar, punctuation, and 
spelling to the point 
of being noticeable. 

Grammar, punctuation, 
and spelling are incorrect 
to the point of being dis-
tracting. 
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Unit 5  -  Speaking and Listening 
 

Lesson 1  -   Collaboration 
 I can participate in collaborative discussions (SL1). 
(Make sure you show evidence to the teacher that all assignments have been completed  and have the teacher 
check it off even when there is not a paper to be turned in.) 
 

Section 1-1:  Discussions 
 

Assignment 1-1a  -  Read 
Read the page adapted from Common Core grade 9 English Language Arts: Secrets Study Guide by Mometric 
Media 
Discussions Preparing for a group discussion  
A good group discussion leads to learning and increases self- confidence. Careful reading of the assigned text material 
is important. Go over it as many times as necessary until you have a thorough understanding. Class discussions can be 
valuable since they promote dialogue between you and your classmates, and they also prepare you for adult life, 
where effective communication is essential. Think ahead of questions that have more than one answer. They will con-
tribute to a lively discussion. Practice being a good listener. During the discussion, try to avoid any conflict, since con-
flict generally kills the discussion.  
Collegial discussions  
In well-organized collegial discussions, all students should participate actively, both listening as well as speaking. One 
or two students might be appointed leader. All of the students should feel free to disagree, question, or admit when 
they don’t understand something. Interruptions should not be allowed. It is essential that all students should come to 
the discussion well prepared. If disagreement occurs, the leader(s) should mediate until a consensus can be reached 
and facilitate the process until voting on any key issues can begin.  
Questions that can be answered simply “yes” or “no” will not result in a good discussion, nor will any of the partici-
pants gain anything. Asking a question such as, “Can you give me an example?” or “What did you mean when you 
said...?”encourages a response which helps other students think about a subject and therefore learn. Questions 
should seek clarification, probe assumptions, probe implications, and seek clarification. The discussion moves along 
and the group can think about the subject, put the information together meaningfully, and create new ideas. 
Class discussion guidelines should stress that everyone should be treated with respect. Whoever is leading the discus-
sion needs to assume that everyone present has something to contribute to the discussion. No one should worry that 
they may say the wrong thing. Everyone should be able to understand and think critically about the assigned topic; if 
someone is confused, they should state the source of their confusion. Taking notes during the discussion can help you 
remember a point that you want to bring up later. Ideas can be challenged without resorting to personal attacks.  
Responding to diverse perspectives  
Every group is diverse in its own way. The opinions of others need to be respected. Perhaps in a discussion someone 
will bring up a perspective you had not thought of before. This perspective might help you see things differently, and 
you might reach a new conclusion. It is, therefore, most important that all participants listen carefully to what every-
one is saying. In any discussion, the dialogue should be respectful and free of any emotional outbursts. Each partici-
pant in the group should be able to identify points of agreement and disagreement. 
 

Assignment 1-1b  -  Ground Rules 
Create a list of rules for a group discussion from  your reading.  List at least 5 rules.   Use your own paper where ap-
propriate and make sure you keep it to turn in for scoring.   
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Assignment 1-1c  -  Transfer 
Answer the following questions.  Use your own paper where appropriate and make sure you keep it to turn in for 

scoring.   

1. How  would the “ground rules” (rules for group discussion) you created change if you were in a one-on-
one collaboration? 

2. How does knowing what the “ground rules” are help people communicate? 
3. When is it appropriate to ask for creation or clarification of these “ground rules”? 
4. What sort of behavior is simply not appropriate in any kind of group? 
5. Describe a time when you had a group discussion.  This experience does not have to be a school discus-

sion. Using the rules you created, analyze how those rules were followed in this discussion.  Was this 
discussion successful?   Why or why not?  

 

Lesson 2:  Presentation 
 I can present with diverse media (SL2). 
 
Section 2-1:  Present 
 
Assignment 2-1a  -  Choose a topic for presentation.  Here are your topic options: 
1. The paper you wrote from Unit 4. 
2. A key point from any of the sections of this module 
 Theme 
 Summarizing 
 The writing process 
 Finding the main/central idea 
 Capitalization 
 Spelling 
3.  One of the stories  - “The Most Dangerous Game,”   “The Frog Prince,” any of the poems, etc. 
Now, make a copy of this chart to plan your presentation.  Use your own paper where appropriate and make sure you 

keep it to turn in for scoring.   

Plan the important stuff 

Define:  facts and information to include 

Explain:  how do you understand the topic?  How can you help others understand: 

Exemplify:  Tell a story or give examples. 

Reflect and Connect:  Why is this information important?  How is it connected to the presenter and the audience? 

Anything Else of importance? 
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Assignment  2-1b  -  Choose a Multi-Media Presentation Tool 
 Explain Everything—upload to YouTube or show to your teacher/other students 
 iMovie (make a trailer ) - upload to YouTube or show to your teacher/other students 
 Educreation   -  upload to YouTube or show to your teacher/other students 
 PowerPoint  -  show to your teacher/other students 
 Other Presentation Method of y Your Choice  -  show to your teacher/other students 
 
Create the presentation and present it. 
 
Assignment 2-1c  -  Score 
Score your presentation and turn in the score to your teacher for consideration.  Give 5 points for each of the fol-
lowing:  The teacher will also score you presentation. 
 
1. Information is complete and accurate. 
2. Structure and organization is logical and interesting. 
3. No grammatical or spelling mistakes. 
4. Iincludes a voice or other audio recording if the presentation tool allows it. 
5. It is your best effort. 
 
 
 
 
 
 
 
 
 

Go to Next Page. 
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STOP! 

 

CHECKLIST - Gather and turn in all of the following for credit.  Mark each as-
signment you have done and/or included.  Attach this check-off sheet to the 

front of your work: 

  

 Pre-assessment Score _____________ 
 

Unit 1 – Language  
 Lesson 1 – Conventions 
  Section 1-1:  Review 
  _____Assignment 1-1a  -  Commas 
  _____Assignment 1-1b  -  Types of Sentences and End punctuation 
  _____Assignment 1-1c  -  General Spelling 

  _____Assignment 1-1d  -  Spelling Practice 
  _____Assignment 1-1e  -  Capitalization 
  _____Assignment 1-1f  -  Possessives 
  Section 1-2:  Focus and Learn 
  _____Assignment 1-2a  -  Semicolon 
  _____Assignment 1-2b  -  Colon 
  _____Assignment 1-2c  -  Quiz on Colons and Semicolons 
 Lesson 2  - Word Meanings 
  Section 2-1:  Review 
  _____Assignment 2-1a  -  Strategies 
  _____Assignment 2-1b  - Practice 
  Section 2-2:  Focus and Meaning 
  _____Assignment 2-2a  -  Using Context Clues 
  _____Assignment 2-2b  - Practice 
  _____Assignment 2-2c  - Quiz 
Unit 2  -  Reading Literature 
 Lesson 1  - Making Inferences and Citing Evidence 
  Section 1-1:  What is Inference? 
  _____Assignment 1-1a  -  Watch the video. 
  _____Assignment 1-1b  -  Practice Inference 
  _____Assignment 1-1c  -  Making Inference in Reading 

  _____Assignment 1-1d —Write a letter showing that you understand inference.   
  Section 1-2:  Citing Evidence 
  _____Assignment 1-2a  -  What does citing evidence mean? 
  _____Assignment 1-2b  -  Practice in-text citation. 
  _____Assignment 1-2c  -  Read  “The Most Dangerous Game.” 
  _____Assignment 1-2d  -  Review citing evidence. 
  _____Assignment 1-2e  -  Citing “The Most Dangerous Game.” 
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 Lesson 2  -  Theme and Summarizing 
  Section 2-1:  Theme 
  _____Assignment 2-1a  -  Read 
  _____Assignment 2-1b  -  Theme or Subject? 
  _____Assignment 2-1c  -  “The Frog Prince” 
  _____Assignment 2-1d  -  Determine theme. 
  Section 2-2:  Summary 
  _____Assignment 2-2a  -  Read Information 
  _____Assignment 2-2b  -  Sample Summary 
  _____Assignment 2-2c  -  Two short passages 
  _____Assignment 2-2d  -  Re-read  
  _____Assignment 2-2e  -  One Page Summary 
 Lesson 3  -  Character 
  Section 3-1:  Analyze Character 
  _____Assignment 3-1a  -  Watch the video. 
  _____Assignment 3-1b  -  Analyze two characters. 
  _____Assignment 3-1c  -  Analyze Rainsford. 
 Lesson 4  -  Connotation, Tone, and Figurative Language 
  Section 4-1:  Connotation 
  _____Assignment 4-1a Defining Connotation and Denotation 
  _____Assignment 4-1b - Identifying  
  Section 4-2:  Figurative Language 
  _____Assignment  4-2a  -  Defining and Understanding 
  _____Assignment  4-2b  -  Create a chart. 
  Section 4-3:  Tone 
  _____Assignment 4-3a  -  Defining and understanding 
  _____Assignment 4-3b  -  Practice – Pulling It All Together 
Unit 3  - Reading Informational Text 
 Lesson 1  - Main Ideas and Citing Evidence 
  Section 1-1:  Review 
  _____Assignment  1-1a  -  Review Information 
  Section 1-2:  Central Ideas (Main Ideas) 
  _____Assignment  1-2a  -  “Introduction to Reading Skills …” 
  _____Assignment 1-2b  -  “The Great Escape” 
  _____Assignment  1-2c  -  Questions 
  _____Assignment 1-2d  -  On Your Own 
  _____Assignment 1-2e  -  Central Idea Paper 
 Lesson 2  - Summarizing Informational Text 
  Section 2-1:  Summary 
  _____Assignment 2-1a  -  Write a Letter 
  _____Assignment 2-1b  -  Summarize an Article 
 Lesson 3  -  Summarizing Informational Text 
  Section 3-1:  Series of Ideas or Events 
  _____Assignment 3-1a  -  Article 
  _____Assignment3-1b  - Questions 
 Lesson 4  - Interpreting words and Phrases 
  Section 4-1:  Connotation, Tone, and Figurative Language 
  _____Assignment 4-1a  - Review 
  _____Assignment 4-1b  -  More Tone 
  _____Assignment 4-1c  -  Technical Meaning 
  _____Assignment 4-1d  -  Quiz 
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Unit 4   - Writing 
 Lesson 1  - The Writing Process 
  Section 1-1:  Prewriting 
  _____Assignment 1-1a  -  Brainstorm 
  _____Assignment 1-1b  -  Research 
  _____Assignment 1-1c  - Organize Ideas 
  Section 1-2:  Drafting 
  _____Assignment 1-2a  -  Drafting 
  Section 1-3:  Revising 
  _____Assignment 1-3a  -  Review Revision Terms. 
  _____Assignment 1-3b  -  Revision 
  _____Assignment 1-3c  -  Peer Review 
  _____Assignment 1-3d  -  Editing and Final Draft 
Unit 5  - Speaking and Listening 
 Lesson 1  -  Collaboration 
  Section 1-1:  Discussions 
  _____Assignment 1-1a  - Read 
  _____Assignment 1-1b  - Ground rules 
  _____Assignment 1-1c  -  Transfer 
 Lesson 2  -  Presentation 
  Section 2-1:  Present 
  _____Assignment 2-1a  -  Choose a Topic 
  _____Assignment 2-1b  -  Multi-Media Presentation Tool 
  _____Assignment 2-1c  -  Score 

 

Now, you must also: 

Pass the final assessment 
 

*NOTE:  You must pass off all the work for each section.  You must  

also pass the end-of-module assessment at 60% or higher. 
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